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Review Article

The Developmental Model of Linguaculture Learning:

An integrated approach to language and culture pedagogy

Joseph P. SHAULES"*

Abstract

This paper uses Dynamic Skill Theory as a basis for creating an integrated approach to

language and cultural learning pedagogy. It argues that language and pedagogy are diffi-

cult to integrate because learning goals are typically conceived of in different ways—with

language learning thought about in concrete terms such as knowledge and skills, and cul-

ture learning conceptualized in abstract terms such as awareness. This work hopes to

bridge this gap by offering a Developmental Model of Linguaculture Learning (DMLL).

It describes four levels of linguaculture learning: 1) encountering; 2) experimenting; 3)

integrating; and 4) bridging. These reflect degrees of increasing cognitive complexity, as

learners adjust to foreign linguistic and cultural patterns. As learners internalize these pat-

terns, their experience of the foreign linguaculture is said to evolve, from something alien

and uncomfortable to something more fully part of the self.

Key words

Developmental Model of Linguaculture Learning, dynamic skill theory, linguaculture, language and culture

1. Introduction

It is widely agreed that language and culture learn-
ing go together. As far back as 1969, the Japanese
Ministry of Education declared that English language
education should “develop the basics of international
understanding” (Uchibori, 2014, p. 23). Byram and
colleagues explain that ““it has been widely recog-
nized in the language teaching profession that learn-
ers need not just knowledge and skill in the grammar
of a language but also the ability to use the language

in socially and culturally appropriate ways” (Byram,
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Gribkova, & Starkey, 2002, p. 7). Cultural learning is
increasingly seen as integral to language education,
and not simply “an expendable fifth skill, tacked on,
so to speak, to the teaching of speaking, listening,
reading, and writing” (Kramsch, 1993, p. 1).
Unfortunately, it is not always easy to bring cul-
tural learning into the foreign language classroom.
Teachers hoping to do so can find a body of aca-
demic work that explores culture in language teach-
ing (Byram, 1997, 2008; Byram, et al., 2002; By-
ram, Nichols, & Stevens, 2001; Damen, 1987;



Fantini, 1997a, 1997b; Kramsch, 1993, 2015; Mo-
ran, 2001; Risager, 2006). Such work emphasizes
the importance of culture competencies in a global-
ized world. Yet there are still few pedagogical mod-
els to choose from. The best known—developed by
Byram—focuses on savoirs: knowledge, skills, and
attitudes that are said to be critical for intercultural
communicative competence (Byram, 1997, 2008;
Byram, et al., 2002; Byram, et al., 2001). Learning
goals are described in terms of: attitude (relativiz-
ing), knowledge (self and other), skills (interpretive
and discovery) in the context of political education,
and critical cultural awareness. Byram’s approach
focuses on negotiation of social identities, a critical
analysis of cultural “documents,” and seeks to help
learners develop successful intercultural relation-
ships.

The strength of Byram’s work is its level of detail
and clear articulation of learning goals. At the same
time, these goals have also been criticized for being
overly abstract, difficult to apply, and not defined
“in a way that can be mapped onto the mechanics of
everyday practice” (Diaz, 2013, p. 7). Other con-
ceptualizations of cultural learning goals also suffer
from a disconnect with language teaching. These in-
clude intercultural competence (Deardorff, 2009;
Dinges & Baldwin, 1996; Fantini, 2001; Imahori &
Lanigan, 1989; Spitzberg & Changon, 2009), inter-
cultural intelligence (Ang & Dyne, 2008; Earley &
Ang, 2003; Gaston, 1984; Hanvey, 1979; Tomalin &
Stempleski, 1993; Tomlinson, 2000); intercultural
awareness; and intercultural sensitivity (Bennett,
1986, 1993; Hammer, Bennett, & Wiseman, 2003;
Olson & Kroeger, 2001; Paige, Jacobs-Cassuto,
Yershova, & DeJaeghere 1999). Diaz describes this
as a “‘gap between theory and practice in language
and culture pedagogy that seems unbridgeable at
times,” and that ““continues to mystify theorists and
practitioners” (Diaz, 2013, p. xiii). It is easy to say

that cultural learning is important for language
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learners, but it is hard to integrate this with the nuts-
and-bolts of everyday classroom teaching.

One reason for this is that culture and language
have traditionally been considered separate do-
mains of inquiry, e.g., anthropologists study culture
and linguists study language. The linguistic anthro-
pologist Farzad Sharifian argues that this has re-
sulted in the “immature development of a unified
sub-discipline for the study of language and cul-
ture” (Sharifian, 2015, p. 3). In recent years, how-
ever, this gap has been closing. In the field of lan-
guage education, we find increasing use of the term
linguaculture (or languaculture) (Agar, 1994; Diaz,
2013; Fantini, 1997a; Friedrich, 1989; Risager,
2015). Language and culture are increasingly con-
sidered to be two sides of the same coin—with lin-
guistic meaning reflecting the cultural perspective
of linguaculture communities. The notion of lingua-
culture is also being proposed as a way to bring
cultural learning into foreign language pedagogy
(Andersen, Lund, & Risager, 2006; Diaz, 2013; Ri-
sager, 2006, 2007). The present work aims to con-
tribute to this trend.

2. An integrated model of |inguaculture
learning

This paper intends to help bridge the theory-prac-
tice gap in culture and language education. It argues
that language pedagogy and culture pedagogy is dif-
ficult to integrate because learning goals are typi-
cally conceived of in fundamentally different ways.
Language practice is traditionally thought about in
terms of concrete knowledge and skills, such as vo-
cabulary items or grammar structures, while cultural
goals are thought of in abstract terms, such as global
mindset or intercultural awareness. This results in
teachers using incompatible mental frameworks for
thinking about language and culture. In practice, in-
tegrating culture into language education “does not

simply involve a revision of language curricula, but
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a complete reconceptualization of the nature of lan-
guage teaching and learning” (Diaz, 2013, p. 10).
Teachers cannot simply add culture to language
learning, they must rethink their approach to foreign
language pedagogy.

The model presented in this paper, hereafter re-
ferred to as the Developmental Model of Linguacul-
ture Learning (DMLL), is intended to help educa-
tors conceive of language and culture learning as a
single integrated process—as linguaculture learn-
ing. DMLL argues that, from the neurocognitive
perspective, both language and culture learning are
fundamentally similar—they involve the integration
of foreign patterns into (largely unconscious) pro-
cesses of embodied cognition. DMLL proposes that
there are four levels of linguaculture learning: en-
countering, experimenting, integrating, and bridg-
ing. As we will see, these represent increasing levels
of cognitive complexity—Ilearners’ mental process-
ing of foreign patterns becomes increasingly sophis-
ticated. As this occurs, the learning experience
evolves. What starts out seeming alien—something
that may provoke resistance and frustration—be-
comes more integrated into the psychological terri-
tory of the self.

This model uses the term linguaculture, which re-
fers generally to the idea that language and culture
are best thought of as an integral whole (Agar, 1994;
Diaz, 2013; Risager, 2015). From the perspective of
social cognition, language and culture can both be
conceived of as ecosystems of shared meaning (Fan-
tini, 1997a). A discourse community shares a sense
of what words mean and how language should be
used, just as members of a cultural community share
notions of how to interpret behavior and make sense
of the world. Linguaculture communities emerge
from complex interaction between many individu-
als, and thus language and culture have no clear
boundaries or essential qualities. Linguaculture is an

emergent property; thus, there can be no singular

English language, for example, or French culture.
Such terms are simply labels that represent patterns
of meaning and behavior, and are not intended to
imply any singular or essential quality.

This model is built upon a deep culture perspec-
tive, which emphasizes ways in which intuitive cul-
tural knowledge shapes our perceptions outside of
conscious awareness (Shaules, 2007, 2014). Shared
linguistic and cultural knowledge provides frame-
works for interaction, or as Agar puts it, “the fence
around the territory, and then sets individuals loose
within those limits” (Agar, 1994, p. 39). In this
view, participating in a linguaculture community
does not mean that everyone acts in the same way;
rather, they share patterns of interpretation. Just as
speaking a particular language does not determine
what you will say, sharing in a cultural community
does not determine behavior. Instead, linguaculture
knowledge allows you to understand how others in
a discourse community will interpret what you say
and do. Linguaculture is a creative medium that
each individual uses in their own way.

DMLL is described in terms consistent with cog-
nitive neuroscience—it describes learning in terms
of complex networks of embodied knowledge. Yet
its primary focus is not technical, and it certainly
does not seek to reduce learners to a set of neural
processes. While the processes described are com-
plex, what emerges from a neurocognitive perspec-
tive is a holistic view of the learner. As we integrate
foreign linguistic and cultural patterns into our
minds, we experience growth and potentially trans-
formational change. This model aims to help make

sense of and encourage that process.

3. Adjusting to foreignness

To bridge the gap between language and cultural
learning objectives, DMLL proposes that the goal of
both language and culture learning is the adjustment

to, and internalization of, foreign patterns of embod-



ied meaning (Lund, 2001). The foundational insight
of this approach is that linguistic and cultural
knowledge (the ability to speak a language fluently
and appropriately, intuit the intentions of others, and
follow unspoken cultural expectations) are primarily
intuitive. While such abilities may feel natural to us,
they involve complex, deeply rooted cognitive pro-
cesses that are out-of-reach of conscious introspec-
tion (Kahneman, 2011; Kihlstrom, 1987; Nisbett &
Wilson, 1977; Wilson, 2002). Modifying this hidden
cognitive architecture is difficult because these pro-
cesses are so foundational to the self. When we suc-
ceed, however, we experience growth and possible
transformation.

Central to this model is the notion of foreign-
ness—the gap between linguaculture patterns en-
countered in the outside world and the patterns of
unconscious cognition within the learner. Openness
to novelty is not the default setting for most living
things (Zajonc, 2001). Like any organism con-
fronted with a foreign stimulus, learners face a
They

must defend themselves against perceived threats

stressful/rewarding adjustment challenge.

and remain open to potential benefits. This view of
learning as an adaptive challenge can be found in
research into intercultural adaptation (Kim, 2001).
Within the field of traditional Second Language Ac-
quisition (SLA), however, such cognitive adjust-
ment is often discussed simply in terms of linguistic
“interference.” This refers to linguistic patterns in
the L1 getting in the way of using the L2. DMLL ar-
gues that cognitive patterns of language are deeply
rooted and intertwined with cultural patterns as
well. Larsen-Freeman (2011, p. 57) refers to these
cognitive habits as a ‘““neural commitment” to the
L1. She points out that constructing new linguistic
knowledge is not easy because “language learning
is not just about adding knowledge to an unchang-
ing system. It is about changing the system”
(Larsen-Freeman, 2011, p. 57).

The developmental model of linguaculture learning

Describing something as foreign can sound pejo-
rative in English. To call someone a “foreigner”
emphasizes that person’s outside status and smacks
of intolerance. “Foreignness” implies intrusion,
lack of acceptance, and a threat to the functioning of
an organism. For better or worse, however, foreign-
ness is at the center of linguaculture learning. Learn-
ers must experiment with new sounds, new ways of
organizing and expressing their thoughts, and new
ways of being and acting. This process of internaliz-
ing and adjusting to foreign patterns is difficult and
often stressful. It is no accident that learners may
speak of being traumatized by negative experiences
with language learning. Similarly, culture stress and
culture shock are a common reaction to extended
stays in a foreign place (Bennett, 1998; Furnham &
Bochner, 1986; Oberg, 1960; Ward, Bochner, &
Furnham, 2001). The model presented here treats
the psycho-cultural stresses of learning as a primary
concern for educators.

As a way to understand how learners manage the
deep-rooted cognitive changes necessary for lingua-
culture learning, this model borrows from dynamic
skill theory (DST)—an approach to understanding
learning and cognitive development. Developed by
educational psychologist Kurt Fischer, and grounded
in Piaget’s cognitive development stages, it seeks to
understand the steps involved in learning new skills
(Fischer, 2008; Fischer & Yan, 2002; Fischer, 1980;
Fischer & Bidell, 2006). DST describes cognitive
development as a series of stage-like shifts of in-
creasing complexity, each level being built from
simpler skills at a previous level. It describes trans-
formational rules that “specify the particular devel-
opmental steps by which a skill moves gradually
from one level to the next” (Fischer, 1980, p. 477).

DST is intended as a common framework for un-
derstanding learning throughout many domains—
cognitive skills, socio-emotional skills, language,

and motor skills. While typically used to understand
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the developmental learning processes of childhood,
DMLL applies it to linguaculture learning. DST has
been applied to foreign language education by
scholars such as Murphy (Murphy & McClelland,
2011; Murphy & Sin, 2014), and is part of the
emerging field of educational neuroscience (Cozo-
lino, 2013; Fischer, 2009; Sousa, 2010; Tokuhama-
Espinosa, 2014).

DST is a multi-tiered model, in which new skills
are built upon existing skills in a sequence that re-
peats itself at higher degrees of complexity (Fischer,
1980; Fischer & Bidell, 2006; Rose & Fischer,
2009). The present work focuses on four levels of
learning: 1) single set, 2) mapping, 3) system, and 4)
system of systems. The four levels of learning eluci-
dated by DST provide a simple but powerful frame-
work for understanding how linguistic and cultural
knowledge builds on itself, how it reaches exponen-
tially higher levels of complexity, and how the ex-
perience of learners changes as their knowledge be-
comes more sophisticated.

According to DST, complex skills start through
an accumulation of single sets—skills learned in
relative isolation from each other. Next, there is a
process of mapping, as those individual bits of
knowledge are connected to each other in meaning-
ful ways. At a certain point, these interconnections
start to work together as a unified whole, or system.
Systematic knowledge functions holistically, so that
it is no longer experienced as a collection of sub-
skills, but as a single higher-level skill. Such sys-
tematic knowledge can be built upon as well: one
system can be learned in relation to other systems,
until a system-of-systems level of knowledge
emerges (Figure 1). According to DST, this final
level is not the end point of development; it builds
onto another tier of even more complex functioning.
(Fischer, 1980; Fischer & Bidell, 2006).

To get a sense for this, consider the collection of

abilities required to learn to cook—or at a smaller

T

Systems

L

Single | Mapping System of

set systems

Dynamic Skill Theory — Levels of learning

Figure 1. Levels of learning

scale, to prepare an omelet. Cooking an omelet is
not simply a single skill—it is a collection of other
skills that must be combined in a meaningful way. It
requires, first of all, a set of individual skills (single
set), such as the ability to crack open an egg, turn on
the fire, or grate cheese. It also requires that those
skills be connected together (mapping), as when one
cracks open an egg, whisks it in a bowl, heats up the
pan, and then pours the egg into the pan. Once these
different skills are mastered, one starts to see mak-
ing an omelet in holistic terms (system)—as one
dish that you know how to make. This is the point at
which creativity truly comes into play. Systematic
knowledge allows for self-expression and individual
variation—you may create unique omelets that dif-
fer from the omelets of others, even as they conform
to the expectations of what an omelet is. They have
a predictable structure yet are individualized.

For all its complexity, the ability to make an om-
elet is only one sub-set of a much broader skill—the
ability to be a good cook generally (system-of-sys-
tems). Being a skilled cook requires more than the
ability to follow many different recipes and make a
variety of dishes. Good cooks are able to create new
recipes and “play” with food in many ways. They
are aware of how ingredients interact, have an un-
derstanding of cooking processes, knowledge of dif-
ferent types of cuisine, and so on. This system-of-
systems’ understanding of cooking is exponentially

more complex than the ability to create a single



dish. There are so many factors involved in cooking
at this level as to allow for an infinity of creative
possibilities. At this higher level of complexity,
knowledge of cooking is experienced at a meta-
level, i.e., concerns reach beyond the success or
failure of any individual dish.

The key element of these four levels is their in-
creasing level of complexity. Complexity theory,
which has gained increased attention in SLA, aims
to “account for how the interacting parts of a com-
plex system give rise to the system’s collective be-
havior” (Larsen-Freeman, 2008, p. 1). From the
perspective of complex systems, the levels of DST
are not simply a linear progression, in which one
skill is built upon another in a mechanical way. Each
level represents a new level of complexity and a
higher level of functioning. New skills emerge from
the interaction of lower-level skills as a complex
whole that is more than the sum-total of its parts.
For example, the skill involved in being a creative
chef involves much more—it is more complex—
than the ability to follow many recipes. Similarly,
being a fluent speaker of a language is more com-
plex than being able to form correct sentences. And
knowing how to read people’s intentions in a for-
eign environment is more complex than having
knowledge of etiquette rules. Dynamic skill theory,
then, is a way to make sense of these increasing lev-
els of complexity.

There are some other key features of complex
skills as described by dynamic skill theory. Complex
skills require a certain mastery of lower-level skills.
One cannot make an omelet without knowing how to
crack open an egg. But simply accumulating lower-
level skills may not be sufficient to reach a higher
level of cognitive complexity. Higher-level skills are
not simply learned, they emerge from the interaction
of lower-level skills. Emergence refers to the idea
that a complex system reaches a new, higher state of

organization. The new behavior “has some recogniz-

The developmental model of linguaculture learning

able ‘wholeness’ ” extending beyond previous levels
of functioning (Larsen-Freeman, 2008, p. 59). We
experience emergence when we have an “a-ha” mo-
ment of realization or insight; a young child experi-
ences emergence as standing, balancing, and taking
steps simply become “walking” ; and the complex
patterns of a school of fish emerge from the simpler
interactions of individual fish.

Emergence is not an automatic result of adding
more elements to a system. It requires a critical
mass of increased complexity and self-organization.
For example, some cooks may be capable of follow-
ing the steps required to make an omelet from start
to finish (mapping), yet never reach the point at
which they start to experiment with different types
of omelets (system). Higher-level skills require ex-
perimentation, and the ability to go beyond the pre-
vious level of cognitive sophistication. In addition,
it is not necessary to completely master every sub-
skill to reach higher levels. One can be a creative
cook in spite of having limited experience with par-
ticular dishes or knowledge of only a few ingredi-
ents. The key to becoming creative is not simply ac-
cumulating experience, it is the ability to get
comfortable with the ingredients at one’s disposal
and learn to experiment in one’s own way. In cook-
ing, as with linguaculture learning, creativity is a

key indicator of advanced levels of learning.

4. Four levels of linguaculture learning
This work uses the cognitive levels described by
DST as a conceptual starting point for the Develop-
mental Model of Linguaculture Learning. DMLL is
intended for educators wishing to integrate both lan-
guage and cultural learning into a single learning
framework. It hopes to go beyond the “skill vs.
awareness’ dichotomy found in language and inter-
cultural education. It proposes a roadmap of cogni-
tive development—one that describes how language

and cultural knowledge become more sophisticated
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over time. As that happens, the way that learners ex-
perience a foreign linguaculture evolves. This evo-
lution results not only in increased linguistic ability
or cultural understanding, but also in an expanded
sense of self. The ultimate goal of DMLL is not lin-
guistic or cultural knowledge for its own sake. The
four levels of DMLL represent a path towards per-
sonal development through language learning and
cultural exploration.

DMLL assumes that as knowledge emerges at
higher levels of complexity, it is integrated more
fully into one’s cognitive systems in a process of
neuroconstructivism (Sirois et al., 2007). This cog-
nitive reconstruction happens primarily at the level
of unconscious cognition. From the learner’s per-
spective, this process is experienced as an increased
familiarity and comfort of foreign linguaculture pat-
terns, which become a more natural part of the self.
DMLL proposes that linguaculture learning is expe-
rienced at four different levels: i-1 (encountering),
i-2 (experimenting), i-3 (integrating), and i-4 (bridg-
ing). The “i” is representative of “identity’ and re-
fers generally to the expanding sense of self that can
accompany language and cultural learning. This
should not be confused with the “i” in i+1, which
Krashen (1987) uses to refer to foreign language in-
put. The lower case is chosen because a capital “1”’
can be confused with a lower-case “L,” i.e., “1.”

Each of these levels represents a different way of
processing the patterns of a foreign linguaculture.
They are based on the idea of increased levels of
cognitive complexity and the four levels of learning
found in DST. These four levels are summarized in
Figure 2.

The circles represent changes in the learner’s sub-
jective experience of the foreign linguaculture. For
inexperienced learners, foreign languages and cul-
tures are experienced as something alien to the self.
Such foreignness is not necessarily experienced in

negative terms—it can also engender curiosity or

Encountering
Accumulating
discrete knowledge
Culture facts

Experimenting
Learning rules

Focusing on structure
Culture dos and don’ts

i-1 -2
L d e ©® o @
0.. hd . : § ° /
-t '\/- Z.
Data Mapping
Integrating Bridging

Focus on meaning
Self-expression
Cultural perspective

Meta-perspective
Language awareness
Cultural awareness

Systems of systems

Systems

Figure 2. Four levels of linguaculture
learning

interest. In either case, however, a new linguaculture
is felt to be outside of the self—something associ-
ated with foreign people and places, rather than
something that is familiar and natural. Helping
learners have a constructive relationship with the
foreignness of new linguaculture patterns is a cen-
tral concern of this approach. Learning involves the
development and expansion of the learner’s foreign
language self and intercultural self (taken to-
gether—I/inguaculture self). An important goal is
that learners can “be themselves” in foreign linguis-
tic and cultural contexts. As part of this, educators
help learners understand the four levels of lingua-
culture learning to encourage /inguaculture aware-

ness.



Levels of cognitive complexity are task and situ-
ation dependent. It is not the case that once learn-
ers function at a higher level of cognitive complex-
ity, they never return to the lower levels. Learners
go back and forth between these levels depending
on the demands of the current situation and task. A
learner may be able to make small talk effortlessly
(i-3—integrating), but struggle to put together
complex sentences when talking about politics
(i-2—experimenting), or need to use a dictionary
when talking about an unfamiliar topic (i-1—en-
countering). Some tasks (such as translating an ar-
ticle from one language to another) may require
processing at every level, as the translator learns
new words (i-2), constructs sentences (i-2), reads
for overall meaning (i-3), and reflects on different
ways of translating something (i-4). Skilled learn-
ers learn to switch smoothly between different lev-
els of processing.

The following section will explore these four lev-
els of linguaculture learning in turn. The descrip-
tions delineate the ways in which how we experi-
ence language and culture learning reflects the level
of cognitive complexity we bring to a task. In other
words, a beginning language learner is not only in-
capable of performing higher level skills in a for-
eign language but their way of experiencing the for-
eign language is fundamentally different from
learners at higher levels of cognitive complexity. In
this view, there is no automatic correlation between
the amount of new knowledge acquired, and the
level of cognitive complexity a learner attains.
Learners may study thousands of vocabulary words
or memorize countless cultural facts, yet never put
that knowledge to use in more sophisticated ways.
When this happens, not only will they have trouble
accomplishing higher-level tasks but their experi-
ence of the foreign linguaculture will not evolve.

For learners who make steady progress and reach

high levels of proficiency, there may be a natural
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and uninterrupted progression to greater cognitive
complexity. Such learners are, however, relatively
rare. Many learners get stuck or discouraged when
the efforts made do not seem to correspond to any
feeling of progress or increased ability. The four
levels of complexity described by this model pro-
vide a developmental roadmap that can help learners
understand what they need to do to make further

progress.

i-1: Encountering

The linguaculture learning process can be under-
stood as an evolution in the learner’s relationship
with the foreign linguaculture. The first step in
learning is an encounter with foreign patterns—a
process of discovery and initial contact with some-
thing that was previously unknown. At this i-1 level,
learning is experienced as a process of accumulating
individual skills and pieces of knowledge, such as
memorizing phrases, practicing sounds, remember-
ing lists of words, and so on. At this level, it is diffi-
cult for monolingual learners to imagine what it
might feel like to speak a foreign language. Learners
may feel overwhelmed by a seemingly endless list
of things to learn. They may not be able to see that
higher levels of learning await—levels involving
not just memorization and repetition, but also cre-
ation and self-expression.

Learners with little experience of foreign people
and places typically see them in simplistic or stereo-
typical terms. At the level of encountering, cultural
knowledge is experienced as discrete and factual:
Paris is the capital of France, in China people eat
rice; or Italians are passionate. For such learners,
learning about culture is experienced as knowing or
not knowing—learning the facts about a particular
place or cultural community. Such facts are funda-
mentally experienced as foreign to the self, either in
positive terms (foreign people and places are seen as

exotic, i.e., foreign in an interesting way) or nega-
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tive terms (foreign people and places are seen as
something to resist and denigrate). Regardless, such
thinking involves seeing things in absolute terms,
namely, as how things are, or as the facts on the
ground in a foreign place. There is little relativistic
thinking at this stage, and if negative judgments are
reinforced through bad experiences, prejudicial atti-

tudes may be entrenched.

i-2: Experimenting

As learners accumulate linguaculture knowledge,
a new pattern of cognition and experience emerges.
They start to make connections through a process of
cognitive mapping—they start to feel they can ex-
periment in the foreign linguaculture. At this level,
learners combine knowledge in new ways, as when
making sentences using vocabulary words together
with sentence patterns. Their learning incorporates
more structural elements of language, such as verb
tenses or sentence structures. The learner begins
producing language on her own. Still, patterns have
not yet been mastered and integrated into a larger
whole. Learners often consciously construct a sen-
tence in their head—their attention is often taken up
by a focus on linguistic form, rather than communi-
cation for its own sake.

As learners gain foreign cultural experience, they
also begin to relate to cultural patterns in more so-
phisticated ways. Whereas encountering focuses on
cultural information and facts, experimenting is
more contextualized and situational. Learners start
to think of foreign cultures in terms of rules—dos
and don’ts, etiquette, social expectations, and so on.
They assume that there is a “right way” to do things
in foreign places, and that foreign people act as they
do as a direct result of their foreignness, e.g., “Japa-
nese bow because they are respectful.” This repre-
sents a level of complexity above simple factual
thinking. It recognizes that there are reasons for

people’s behavior and attempts to make sense of
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foreign patterns. Yet this type of thinking can also
lead to overly broad generalizations or stereotypes,
such as “Americans are friendly because America is
a land of immigrants.”” Such reasoning is not neces-
sarily wrong, per se; rather, it is limited because it
does not incorporate the complexity of cultural com-
munities. Foreign behavior is viewed in rather su-
perficial terms, as though people’s actions can be
understood by learning what is causing them.

At both the i-1 and i-2 level, learners feel that
they are objectively judging foreign behavior, yet
may in fact be projecting their own unconscious
cultural judgments—a reflection of unconscious eth-
nocentrism. At this level of learning, ethnocentrism
is a normal—though not necessarily desirable—part
of social cognition (Amodio & Mendoza, 2010;
Bennett, 1993; Dreu, Greer, Kleef, ShalviMichel, &
Handgraaf, 2011). Learners may also believe that
behavior can be explained by individual variation,
and that cultural difference is thus unimportant—
what Bennett refers to as minimization (Bennett,
1993). What they fail to notice is that individuality
is most fully expressed in the context of shared
community. In an unfamiliar cultural setting, we
will have trouble judging whether behavior is a re-
sult of individual personality or cultural background.
Behavior that appears pushy in one cultural commu-
nity may seem normal in another. We have to under-
stand what “normal” behavior is in order to fully
appreciate individual difference. Getting beyond
this point requires a quantum leap in understand-
ing—Ilearners must see that culture is a complex and
evolving system of meaning, and not simply a factor

in determining behavior.

i-3: Integrating

As learners integrate linguistic patterns more fully
into their cognitive systems, they reach a point at
which they start to use the foreign language more

holistically, i.e., as a functioning whole system. No



longer are they constructing utterances piece-by-
piece. Rather, language forms have become internal-
ized and have coalesced into systematic knowledge
(a functioning interlanguage) that goes beyond the
sum total of its parts. Language use becomes less
focused on form and more focused on meaning. The
system itself becomes a medium for creativity and
self-expression, rather than something that must be
practiced piece by piece. At this point, learners may
lose themselves in the act of communicating. In a
similar way, there is a quantum leap when someone
learning tennis gets good enough to forget their
practice strokes, and starts focusing on simply play-
ing the game. At the level of integration, language
learners finally get a sense for using language to
communicate, as opposed to simply practicing its
forms.

At the i-3 level, learners finally begin to feel more
fluent and that they can be themselves and use the
foreign language in a creative way. This is true of
any complex skill—as it is integrated into our cog-
nitive systems, it is experienced more as a natural
extension of the self. Even the way we talk about it
changes. For example, someone learning tennis may
begin by saying that she is “learning tennis,” but
then refer to “practicing tennis” as skills improve.
Finally, skills start to coalesce such that she is sim-
ply “playing tennis”—she is one with the game.
With further progress and reflection, this player may
learn to help others and start “coaching tennis.” In
these shifting statements, we can catch a glimpse of
increasing levels of cognitive complexity. Similarly,
as language learning progresses, the experience of
the language evolves. Rather than “studying Eng-
lish” or “learning English,” learners may feel like
“an English speaker.”

For language learners, reaching the integration
stage is associated with gaining fluency, an in-
creased level of confidence, and the ability to ex-

press themselves more freely. This does not happen
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all at once, of course. Learners may reach i-3 when
discussing simpler topics but struggle with more
challenging content. Some learners manage to oper-
ate at i-3 even with relatively limited vocabulary,
while others may have lots of knowledge of words
and forms, but not reach the critical mass of func-
tioning needed for i-3 processing to emerge. These
learners may feel stuck, since learning more words,
or studying language structures, may not help them
make the quantum leap to this higher communica-
tive level. In Japan in particular, where grammar
translation and rote learning are often emphasized,
it can be hard for English learners to reach the point
of cognitive critical mass required for fluency to
emerge.

Cultural learning too, can reach the level of sys-
tematic understanding associated with i-3. Perceiv-
ing foreign cultural patterns in terms of a system, as
opposed to a collection of rules or facts, represents a
paradigm shift in cultural understanding. At i-3,
learners see that other worldviews have an internal
logic that is all their own. They represent a different
standard of what is normal. Going from i-2 to i-3
permits learners to make a shift to a more ethnorela-
tive view—the ability to suspend judgment and un-
derstand foreign cultural communities in more rela-
tive terms. They may also adapt their behavior to
better match these new ways of looking at things. At
the i-3 level, it is understood that there is no contra-
diction between sharing a culture and being a unique
individual. Learners do not expect everyone from a
particular cultural community to act in the same
way. At the same time, they recognize that everyone
is influenced in important ways by her cultural
background.

The i-3 level of cultural understanding tends to be
marked by cultural relativism. One sees that culture
affects our view of social reality, and that multiple
perspectives—all of which are normal to those who

are habituated to them—are possible. This helps
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learners see that their own cultural perspective is
just one of many. In some cases, perspective shifting
may involve a cultural identity dilemma, in which
learners feel caught between contrasting cultural
worldviews. In order to go beyond this, they need to
reach an even higher level of intercultural under-
standing, namely, bridging. When learners are mak-
ing progress with both linguistic and cultural pat-
terns, they find that becoming comfortable switching
between languages goes hand-in-hand with switch-

ing cultural points of view.

i-4 Bridging

The i-4 level of learning is exponentially more
complex than i-3. It is the level at which a tennis
player becomes a tennis coach, a cook goes beyond
recipes, and a language learner becomes a language
teacher. It involves a broadening of perspective be-
yond one’s individual experience—a system-of-sys-
tems view, which incorporates more of a meta-per-
spective. While i-3 thinking is focused on the
particulars of a particular system, i-4 thinking in-
volves principles that can be applied more widely. A
language teacher at the i-3 level, for example, may
give advice based on personal learning experience,
since that is how they themselves have found suc-
cess. At the i-4 level, however, a teacher under-
stands that there is too much variation in language
learning to define a “best” approach. Rather, they
look for principles or guidelines that describe effec-
tive ways to approach learning challenges more
generally.

The i-4 level of cultural awareness goes beyond
the comparison of any two contrasting cultural
worldviews. It seeks organizing principles to under-
stand cultural patterns at a meta-level. While this
may include making generalized statements about
patterns of cultural difference, it avoids cause-and-
effect thinking. For example, at the i-2 level, some-

one might think that patterns of cultural difference
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are the “cause” of behavior, and say, for example,
that “Japanese act that way because they are collec-
tivistic.” At the i-3 level, learners realize that labels
like this are only meaningful when used to compare
patterns to those found in other places. At the i-4
level, learners extend their learning beyond the pat-
terns found in a particular community. At the i-4
level, learners may consider different ways of con-
struing the concept of collectivism, for example, to
see which conceptualization has the most explana-
tory power.

While this system-of-system level of understand-
ing is described as a form of meta-cognition, DMLL
assumes that such knowledge is often intuitive, and
may be hard to articulate. Complex cognition can
involve a greater ability to explain one’s own
knowledge, but as new knowledge is internalized, it
becomes more automatic and may actually sink be-
neath conscious awareness. Highly skilled language
users may forget the grammar lessons from when
they first started studying. Similarly, experienced in-
terculturalists may not have a ready definition for
the concept of culture, yet be highly competent in-
terculturally. The complexity of their knowledge is
evidenced by their expert intuitions—their ability to
manage complex patterns creatively and without a
need for conscious calculation (Klein, 1998). Such
intuitive knowledge feels natural not because it is
simple, but because it functions so smoothly at a
high level of complexity (Shaules, 2014).

5. Implications

This article has given a brief overview of the De-
velopmental Model of Linguaculture Learning. This
final section will briefly consider some of the impli-
cations of this model, set out a conceptual frame-
work to implement this approach in the classroom,
as well as suggest ways in which this model could

serve as a starting point for research.
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Language—centered vs. culture-centered
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The DMLL allows for pedagogy that is focused
on learning goals related to linguistic mastery, and
also pedagogy focused on cultural awareness. The
difference is one of emphasis. This is represented
visually in Figure 3, which shows overlapping cir-
cles of linguaculture learning. Language-centered
linguaculture learning (LC-LL) puts language learn-
ing in the foreground, with cultural learning in the
background. Culture-centered linguaculture learning
(CC-LL) emphasizes cultural learning in the context
of foreign language learning. This approach is ap-
propriate when course goals are focused specifically
on cultural awareness or understanding. Focusing
on both equally would imply alternating learners’

attention between the two different elements.

6. The linguaculture classroom approach
Implementing DMLL in the classroom encour-
ages an approach to pedagogy that frames learning
in terms of development, growth and complexity,
rather than knowledge, skills and mastery. While a
detailed description of such an approach is beyond
the scope of this article, a Linguaculture Classroom
Approach (LCA) could be based on the metaphor of
linguaculture learning as a journey—one leading to
higher-level learning and an expanded sense of self.

Such a conceptualization is consistent with existing
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approaches to pedagogy—in particular, the idea of
Backward Design, which focuses on defining objec-
tives, and then identifying the evidence that will
show progress towards those objectives (Wiggins &
McTighe, 2005). A linguaculture classroom ap-
proach to pedagogy can be structured around four

key elements:

1) Reflection (“Where am [ now?””)—raise aware-
ness of the learning process, identify resistance,
and help learners reflect on their relationship
with the foreign linguaculture.

2) Vision (“Where am I going?””)—help learners en-
vision a future linguaculture self. Learners need to
reflect on the inner qualities they would like to de-
velop as part of the linguaculture learning process.

3) Roadmap (“How do I get there?””)—provide learn-
ers with a developmental roadmap including the
four levels of linguaculture learning. Help them
gain awareness of their own learning processes.

4) Community (““How can we go together?”’)—
create a learning community that shares a vision
for growth and development through linguacul-
ture learning. Individuals take responsibility for

supporting the group, and vice versa.
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As shown in Figure 4, these elements, taken to-
gether, would constitute one version of a Linguacul-
ture Classroom Approach—one that conceives of
the classroom learning space as a zone in which to
experiment with foreign linguaculture patterns, an
expanded foreign language self, and the develop-
ment of a more intercultural self, i.e., one that can
act as a linguistic and cultural bridge in intercultural
contexts.

This model has been introduced as a way to orga-
nize pedagogy. In that sense, it is primarily designed
for educators. At the same time, students may bene-
fit from understanding different levels of learning,
as a way of empowering them and encouraging au-
tonomy. Many learners may feel stuck in their jour-
ney of learning—trudging along, lesson after lesson,
with no sense of where they are going or why they
should expend so much effort. As they learn to en-
gage with foreign linguacultures at higher levels,
they will see that language and culture learning are
much more than a set of skills or a way to get a job.
Linguaculture learning can lead to a transformative
experience and an expansion of the self. In that
sense, this model is designed for anyone who sees
language and culture learning as a form of cultural

exploration and personal growth.

7. Growth versus mastery:—a research agenda

Learners at the first two levels of linguaculture
learning (encountering and experimenting), tend to
experience learning as a need for “mastery” of spe-
cific knowledge and skills. The latter two levels (in-
tegrating and bridging) tend to be experienced more
in terms of growth—as learning that is a dynamic,
never-ending process. One area of possible research
would test whether an understanding of the levels of
linguaculture learning can help learners develop a
more growth-oriented view of learning. Pedagogy
could focus on helping to reframe students’ under-

standing of learning itself, so that they are able to see
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language and cultural learning in terms of growth
and development, rather than as simple mastery of
knowledge and skills. Research could then measure
the impact of this perceptual shift. It could also test
whether learners who tend to see learning in terms of
growth experience less cognitive resistance to for-
eign patterns of linguaculture.

Another area of research could explore whether
increased language awareness has an influence on
cultural awareness, and vice versa. At issue is
whether increased levels of cognitive complexity re-
lated to language should be seen as relatively sepa-
rate or as relatively integrated with the cognitive
complexity of cultural learning. Is language aware-
ness fundamentally separate from cultural aware-
ness, or are they different elements of a largely inte-

grated cognitive whole?

8. Conclusion

This article has sketched out a developmental
model of linguaculture learning from a theoretical
perspective. These ideas are currently being applied
to classroom practice in university language educa-
tion in Japan. Future publications will present the
results of these efforts and provide more guidance
for teachers interested in this approach. In addition,
DMLL will need to be elaborated in more detail.
There is a need to clarify the theoretical foundations
upon which this model rests and to relate this con-
ceptualization to existing approaches. To make this
model of further value, a body of practice must be
developed that demonstrates that DMLL can be of
use to classroom teachers. Learning outcomes must
be compared to existing educational approaches. As
with any educational model, the proof is in classroom

outcomes, and growth in the minds of learners.

Contact
For more information about DMLL, please contact

the author at shaules@juntendo.ac.jp.
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Developing a Student Questionnaire in a College English
for Academic Purposes Program
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Abstract

Replicating Tseng, Dornyei & Schmitt’s (2006) questionnaire development process of
“Self-regulating Capacity in Vocabulary Learning Scale,” the present study develops a
questionnaire instrument that assesses motivational self-regulatory capacity (SRC) in sec-
ond language (L2) writing. The questionnaire was designed based on Ddrnyei’s (2001)
self-motivating strategies framework; it was also validated and evaluated in three phases
by collaborating with English as an additional language students in a U.S. college-level
English for Academic Purposes (EAP) program.

Items were first gathered in an item pool based on the literature and the written re-
sponses from a focus-group free-writing session. The original questionnaire was piloted
with 58 former EAP students in the second phase. The number of items was reduced from
40 to 20 after the item analysis. As preliminary results, the present study describes the
motivational SRC among former EAP students and discusses issues surrounding motiva-
tional SRC’s construct for this academic writing context. With careful reflection of the

two phases reported in this study, the initial proposal was revised for the third evaluating

phase of the newly developed instrument.
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1. Introduction

The language learning strategies literature popu-
larized in the 1990s was associated with second lan-
guage (L2) learners’ success when using particular
strategies. In the last decade, second language ac-
quisition (SLA) researchers gradually shifted focus

from strategies to a new individual difference (ID)
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variable called self-regulatory capacity (SRC). SRC
is defined as individual learners’ ability to autono-
mously control their own learning for positive con-
sequences; it is also considered the driving force
that connects learner motivation to their actual
learning strategies use (Dornyei, 2005; Dornyei &
Skehan, 2005; Ehrman, Leaver, & Oxford, 2003). In



other words, they are interested in the process where
individual L2 learners use strategies in order to ac-
tively learn and to achieve their target language at-
tainment.

About a decade ago, Tseng, Dornyei, and Schmitt
(2006) developed a questionnaire to assess Taiwan-
ese EFL learners’ capacity to self-regulate their mo-
tivation in vocabulary learning, calling it the *“Self-
regulating Capacity in Vocabulary Learning Scale”
(SRCVOC). The questionnaire was designed based
on Dornyei’s (2001) theoretical framework of self-
motivating strategies, and the scale was validated in
three study phases. By recording the procedures for
questionnaire validation, the authors suggested that
other researchers should develop similar scales for
different language learning domains.

Responding to Tseng et al. (2006), this study rep-
licates their scale design and validation processes by
choosing L2 academic essay writing as the domain
and develops a questionnaire that evaluates motiva-
tional SRC for English as an additional language
students in a U.S. college English for Academic
Purposes (EAP) program. While writing teachers
often coach L2 learners to use various learning strat-
egies, the ultimate outcome greatly depends on how
individual learners use these strategies beyond their
writing courses. Understanding SRC is therefore
beneficial to teachers and researchers, especially
when they want to use effective strategy training to

help learners become more autonomous.

2. Literature Review

2.1. Self-regulation, strategies and mo-
tivation

While self-regulation has been widely discussed

among educational psychologists with socio-cogni-

tive perspectives (Bandura, 2002), it is still a rela-

tively new ID variable in SLA (Dornyei, 2005;

Dornyei & Skehan, 2005). Although socio-cultural

perspectives criticize self-regulation as the sole

19

Motivational self-regulatory capacity in L2 writing

level of regulation (Lantolf & Thorne, 2007), self-
regulation seems to have gained increased interest
due to the paradigm shift from learning strategies to
motivation in ID research (Ddrnyei, 2005).

In L2 learning strategies literature, it is often re-
ported that strategies successful learners choose are
different from those chosen by weak learners (e.g.,
Chamot, 2001; Mitchell & Myles, 2004). However,
Cotterall (1995, 1999) suggests that due to ongoing
experiences, learners may change their learning
strategies when they are cognitively ready. Simi-
larly, Victori and Lockhart (1995) noted how weak
learners’ misconceptions or faulty beliefs about
learning lead to their unsuccessful learning out-
come. Here, language teachers’ role is to provide
learners with sufficient training to use learning strat-
egies for their needs, but L2 learning strategy re-
searchers did not address how learners’ cognitive
readiness or potentials could be enhanced or how
their misconceptions could be removed.

On another front of ID research, some researchers
have proposed strong connections between learning
strategies and motivation including desire, effort,
and satisfaction. With strong motivation, learners
would engage in autonomous learning to achieve
their goal by choosing strategies that best fit their
learning styles; this may eventually lead the learners
to be more independent, successful, and autonomous
(Gardner & Maclntyre, 1993). In relation to this,
Oxford and Nyikos (1989) pointed out the recipro-
cal relationship between motivation and learning
strategies, noting that high motivation leads to in-
creased usage of L2 learning strategies. In line with
these insights, motivation research also experienced
a paradigm shift. While traditional motivation re-
searcher tried identifying individual learners’ moti-
vation as a product (Gardner, 1985), recent motiva-
tion researchers largely try to understand the
processes where L2 learners become and stay moti-

vated in order to acquire their target languages
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(Dornyei & Otto, 1998). This process-oriented ap-
proach on motivation considers learner motivation
as something that evolves over time and that all mo-
tivation levels are related. This is where motiva-
tional SRC is executed and self-motivating strategy
training can take place (Ddrnyei, 2001). In this pro-
cess, self-regulation or action control sustains L2
learners’ executive motivation at the actional stage.
The present study takes this process-oriented po-
sition and examines “‘the degree to which individual
learners are active participants in their own learn-
ing” (Dornyei, 2001, p. 191); it also assumes that
L2 learners’ SRC is a potential that L2 instruction

can elicit through individualized strategy training.

2.2.

The self-regulation study is also located in an-

Assessing self-motivational capacity

other paradigm shift of L2 IDs literature, namely
that questionnaire use has moved from research to
educational purposes. In order to best promote self-
motivation in language learners when choosing ap-
propriate learning strategies, Dornyei (2001) recom-
mends to periodically investigate learners’
perspectives in actual classrooms through question-
naires, rather than simply using the questionnaire
for research. This helps teachers to identify better
approaches to meet learners’ needs and to assist
them in raising their awareness of desirable strate-
gies. Self-regulation research (not limited to L2
studies) often uses questionnaires as the main instru-
ment, while some researchers try to understand the
participants’ responses qualitatively (e.g., Bown &
White, 2010).

Because self-regulation has gained attention in
the last decade, the only well-known L2 question-
naire to date is Tseng et al.’s (2006) SRCVOC. The
theoretical framework they used was Domyei’s
(2001) five facets of self-motivating strategies
which was based on Julius Kuhl’s Action Control

Theory (Kuhl, 1992, 2002). These facets were
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namely (a) commitment control regarding original
goal commitment; (b) metacognitive control for
concentration and avoidance of procrastination; (c)
satiation control to eliminate boredom and increase
interests to the task; (d) emotion control to manage
disruptive emotional states or moods; and (e) envi-
ronmental control to eliminate negative environ-
mental influences.

By choosing vocabulary learning as the focus, the
researchers developed the questionnaire through
three validating steps. First, the researchers gener-
ated 45 questionnaire items by reviewing studies on
vocabulary learning strategies and conducting focus
group interviews with two groups of Taiwan-based
university students. Then, the researchers piloted the
45 items with 192 college-level EFL students in Tai-
wan for item analysis, which helped reduce the
number of items. Finally, they evaluated the final
20-item questionnaire with 172 senior high school
EFL students in Taiwan. By performing confirma-
tory factor analysis, the researchers proved the reli-
abilities and validity of their newly developed ques-
tionnaire instrument. They recommend researchers
to develop similar instruments by choosing a partic-
ular learning domain to increase the validity of the
self-regulation construct. The present study thus
replicates Tseng et al.’s (2006) procedures in devel-
oping the SRCVOC questionnaire by choosing an-
other L2 learning and teaching domain.

2.3. Writing strategies and self-regula-
tion

This study chose academic essay writing as the
focused domain. While quite a few studies exist on
writing strategies and self-regulation in first lan-
guage (L1) composition literature, not much re-
search on these topics is found for L2 writing.

Both L1 and L2 studies on academic writing
strategies began by focusing on identifying the strat-

egies used by successful writers. For example, Hart-



ley and Branthwaite (1989) surveyed 88 British
psychologists who had a profound amount of publi-
cations; they then identified the writers’ habits and
attitudes toward their regular academic writing. On
the other hand, Torrance, Thomas, and Robinson
(1994) surveyed 101 graduate social science re-
search students in British universities and reported
their planning of writing, rather than how they com-
bined multiple writing strategies, led to their suc-
cessful outcome. The above studies were predomi-
nantly descriptive in nature, without touching much
on L2 instruction.

There are many self-regulation studies on L1 aca-
demic writing (Graham & Harris, 2000; Schunk &
Zimmerman, 2007; Zimmerman & Bandura, 1994),
and all these studies were influenced by socio-cog-
nitive perspectives. For example, Zimmerman and
Bandura (1994) examined the relationship between
“self-regulatory efficacy” with various attitudinal
and performance scales gathered from 95 L1 Eng-
lish students in U.S. college composition courses.
They found that the students’ scores on their self-
regulatory efficacy inventory correlated with their
scores on two other attitudinal scales (i.e., grade
goals and self-evaluative standards). They found no
correlation in efficacy scores between two perfor-
mance scales (i.e., verbal aptitude and final grades).
Their findings indicate that self-regulation strongly
related to other aspects of learner attitudes, but was
not connected to learners’ performance saliently.

In L2 writing contexts, there are only a limited
number of strategy studies, but some existing L2
writing strategies studies suggest new perspectives.
For example, Cohen and Brooks-Carson (2001) re-
ported possible transfers between academic writing
in two languages by administering a questionnaire
with 39 college students who were English-speaking
learners of French. Petri¢ and Czarl (2003), on the
other hand, emphasized the importance of question-

naire validation combined with qualitative inquiries.
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These suggestions should be incorporated in the
questionnaire development process of this study.

In reviewing IDs in L2 writing, Kormos (2012)
recently introduced SRC as L2 learners’ capacity
and process to manage their own thoughts, emotion,
and behavior. She further explained that self-regula-
tion puts learners’ affect into action for better learn-
ing through effective learning strategy use.

As currently there is no questionnaire instrument
that measures motivational SRC in academic essay
writing regardless of task importance in higher edu-
cation, the present study replicates Tseng et al.’s

(2006) questionnaire development in this domain.

3. Organization & Method

As self-regulation, motivation, and L2 writing are
all process-oriented in nature, this study will also be
reported in a process-oriented manner, instead of
following the format of typical IMRD research pa-
pers. Instead of calling the following section as the
results section as research papers normally do, I will
call the section as the questionnaire development
and report the first two phases of the development,
describing detailed procedures and results at the
same time.

The questionnaire was developed in Fall 2011.
The intended use of this instrument is to assess indi-
vidual learners’ SRC in L2 academic essay writing.
As this is a questionnaire validation study, the cur-
rent study does not project specific research ques-
tions as is normally expected in quantitative re-
search. Instead, it describes how I designed the
questionnaire and ensured its validity; discuss how
the instrument can be further developed; and ex-
plore potential pictures of motivational SRC for
learners in college EAP programs in the United
States.

Although this study initially planned reporting all
three phases, this paper mainly reports on the first

two phases namely (a) developing item pools from
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student-initiated data; and (b) conducting item anal-
yses after piloting an initial questionnaire with a
learner group. For all statistical computations in
these two phases, I used the Statistical Package for
Social Science (SPSS) for Windows Student Version
18.0.

The final phase of this questionnaire development
is (c) evaluating the instrument with a larger L2
learner body, which will be reported in my future
research. In the conclusion section, I will discuss
how the questionnaire can be further developed for
the third phase and concerns that emerged for the fi-
nal stage. Finally, I will describe revised proposal
for the third phase of this study.

(Phase 1)

In order to write the scale items for this study, I

4. Developing the item pool

first developed the item pool and reviewed three dif-
ferent sources: (a) the final 20 items in Tseng et al.
(2006); (b) lists of self-motivating strategies in
Dornyei (2001); and (c) questionnaire studies on
self-regulation (Zimmerman & Bandura, 1994) and
writing strategies (Cohen & Brooks-Carson, 2001;
Hartley & Branthwaite, 1989; Petri¢ & Czarl, 2003;
Torrance et al., 1994). I first rephrased Tseng et al.’s
(2006) items for essay writing. As this study repli-
cates Tseng et al.’s (2006) work, the item pool for
this study also assumed that the questionnaire would
measure the same five facets of motivational SRC
suggested in Dornyei (2001). I then added 30 items
relevant to the subscales based on the other sources.
While items were initially drawn from the literature,
in order to include the voice from the target popula-
tion of L2 learners, I asked 15 students to brain-
storm ideas on how they control their motivation.
The students attended an intermediate writing
course in the EAP program and were asked to brain-
storm their ideas through free-writing prompts
adapted from Tseng et al. (2006). After explaining
the study purpose, I randomly distributed the five
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different prompts to the students. For each topic,
three different students brainstormed ideas based on
their experiences. The information elicited through
this activity was used to narrow down items relevant
to this focused context from 50 to 40 items.

The questionnaire was designed to ask respon-
dents to tick one option that best described their aca-
demic essay writing experience, using a Likert-type
attitude scale, which ranged from “1: strongly dis-
agree” to “6: strongly agree.” In addition, it also
asked respondents to fill out four kinds of profile in-
formation (i.e., their major, the last writing course,
and the year they completed the English require-
ments, current university status) as well as an open-
ended question, “how do you control your motiva-
tion for academic writing?”’ The questionnaire was
prepared online for the convenience of the intended
participants in the phase 2 and the actual question-
naire administration was scheduled toward the end
of semester (i.e., late November, the end of the Fall

2011 semester).

5. Piloting the instrument (Phase 2)
5.1. Participants

Participants in the second phase of this study
were 56 L2 students who finished the EAP pro-
gram’s writing courses (intermediate, advanced-un-
dergraduate, advanced-graduate) in Fall 2007 to
Spring 2011. This population was chosen as they
were similar to the target population in phase three
(i.e., current students in the program’s writing
courses).

Of the 56 participants, two students finished their
writing requirements in Fall 2007, 12 in 2008, 13 in
2009, 16 in 2010, and 10 in Spring 2011 (three did
not specify whether they actually finished the re-
quirements or not). More than half of the partici-
pants (n =30) completed the advanced level gradu-
ate writing course, while the other half (n=22)

finished their requirements by completing the ad-



vanced level writing course for undergraduate stu-
dents. As most students who finished the intermedi-
ate level writing courses are normally required to
attend one of the two advanced courses, only two
participants (who were in the EAP program as ex-
change students) reported they left the program after
finishing the intermediate course. In terms of their
academic status, 31 participants were in the gradu-
ate program, while 19 of them were in the under-
graduate program. Three participants reported that
they already finished their degree programs.

Many of the participants (n=24) were social sci-
ence and humanities majors (e.g., anthropology,
communication, education, linguistics, music, social
work, sociology, political science, psychology) and
a substantial amount (n=13) were business majors
(e.g., accounting, economics, finance, marketing,
business administrations, travel industry manage-
ment). Ten of the participants were science majors
(e.g., agriculture, environmental studies, biology,
marine studies, medicine, plant pathology, public
health) and there were five participants majoring in
engineering disciplines (e.g., bioengineering, civil

engineering, computer science).

9.2.

Participants were recruited anonymously through

Procedures

a solicitation email forwarded by the program’s di-
rector on November 25, 2011; the second solicitation
was sent on December 1, 2011to recruit more partici-
pants. Participants who agreed to answer an online
questionnaire visited the website link provided in the
emails; they responded to 40 items as well as four
profile questions and one open-ended question at the
end. Out of 510 initial contacts, 58 participants re-
sponded to the online questionnaire by the time the
link was closed on December 7, 2011, resulting in
11.37 percent of the response rate. Two participants
were excluded for statistical analyses for this study

because they left the questionnaire with more than
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one third of the items unanswered, resulting in a
sample size of 56 (original sample: n=59).
5.3.

Before conducting the item analysis, the descrip-

Descriptive Statistics

tive statistics were computed for all items in order
to observe the data’s appearance. Table 1 provides
the descriptive statistics for the 40 items, arranged
based on the mean sizes (from large to small). These
descriptive statistics indicate that the participants’
responses ranges four to five on the six-point Likert
scale and that all of the means fell within a neutral
point between 3.55 and 4.92.

While most of the items seemed to have normal
distribution curbs, their means, medians, and modes
suggested the distribution of the participants’ re-
sponses for Item 40 (M = 4.92, Mdn = 5.00, Mode =
6) were somewhat unique. Another thing I noticed
was that many items related to the commitment con-
trol were scored higher, while those on the metacog-
nitive and emotional controls tend to be scored
lower. Many items on the environmental and satia-
tion controls were located in the middle of the table.
It was hard to identify any other tendencies from the
statistics; it was thus necessary to conduct an item

analysis to eliminate any unreliable items.

5.4
By following the steps conducted by Tseng et al.

[tem Analysis

(2006), two kinds of item analysis were performed:
Extreme Group Method and Corrected Item-Total
Correlation. First, the Extreme Group Method was
conducted to observe if each item discriminated the
participants well between the upper 33 % and the
lower 33 % of the total test scores (i.e., a sum of
each participant’s scores on 40 items). I conducted
an independent samples #-test for each item to see
its item discrimination. Three items (7, 23, and 26)
did not discriminate participants reasonably well
with p > .05. Next, I performed the Corrected Item-
Total Correlation Method for each of the five sub-
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Table 1. Descriptive Statistics Ordered by

Means

M

Item#. Statement. [Assumed Construct] (SD)
40. I look at a sample or model written by ~ 4.92
a more proficient writer. [Com] (1.16)
26. 1 review the requirements of the essay 4.91
in my writing process. [Com] ( .89)
16. 1 persist until I reach the goals that I  4.70
make for myself. [Com] (1.03)
24. 1 believe I can overcome all the diffi- 4.58
culties related to achieving my learning (1.08)

goals. [Com]
8. I keep in mind what this essay brings to me ~ 4.45
when I successfully finish writing. [Com] (1.05)
21. I remind myself why I am writing this  4.33
essay. [Com] (1.22)
9. When pressure gets to me, I try to recall  4.46
something positive. [Emo] (.95
39. I'look for a good learning environment.  4.81
[Env] (1.03)
35. I am aware that the learning environ-  4.66
ment matters for my writing process. ( .90)
[Env]
3. I arrange the environment that forces me  4.46
to start working on the essay. [Env] (1.13)
22. 1 believe my learning environment 4.42
helps me to write a good essay. [Env] (1.21)
17. 1 give myself regular self-reminders of 4.73
the deadline. [Met] (1.08)
38. When I have problems writing the es- 4.43
say on time, [ ask someone else for their (1.22)
advice. [Met]
15. 1 choose interesting and meaningful 4.65
topics for me to avoid the boredom. [Sat]  (1.08)
7. When I get bored with my topic, I talk 4.46
with someone else. [Sat] (1.24)
29. When I feel bored, I try to take a differ-  4.33
ent approach to write the essay. [Sat] (1.12)
31. I know how to arrange the environment  4.31
to make learning more efficient. [Env] (1.26)
37. When feeling bored with writing an  4.31
essay, I know how to adjust my mood. (1.02)
[Sat]

1. I think my methods of controlling my 4.30
concentration are effective. [Met] (.91

6. When I am too anxious to write the es- 4.27
say, I can find ways to overcome the (1.07)

problem. [Emo]

12. I can find ways to make compromise in ~ 4.25
the environment that I am situated. [Env] ( .84)

33. When the topic holds little interest for  4.23
me, I can find ways to motivate myself (1.15)
to write a paper. [Sat]

20. When I find problems in my learning 4.19
environment, I ask someone else for (1.29)

help. [Env]
11. I have special techniques to keep my 4.18
concentration focused. [Met] (1.11)
19. I have special techniques to control my  4.13
emotion. [Emo] (1.13)
10. I have special techniques to achieve my  4.13
learning goals. [Com] (1.06)

2. I feel satisfied with the methods [ use to  4.07
reduce the stress of essay writing. [Emo] (1.11)
36. I am confident that I can overcome any  4.04

sense of boredom. [Sat] (1.14)
28. I have special techniques to keep my- 4.04
self interested in the topic. [Sat] (1.03)
27. I have special techniques to arrange my — 4.02
learning environment. [Env] (1.05)
14. I share my stress with someone else to ~ 4.02
elicit their help. [Emo] (1.26)

32. When I feel anxious about my essay, [  3.96
cope with this problem immediately. (1.14)
[Emo]

5. When the novelty of the topic is gone, I ~ 3.95
can continue working on the essay. [Sat] (1.17)

25. I know how to keep working on the es-  3.95
say, avoiding reoccuring distractions. (1.16)
[Met]

13. When I find myself thinking about 3.93
other things, I can refocus my concen- (1.20)
tration on writing. [Met]

34. 1 think my methods of controlling the 3.91
writing timeline are effective. [Met] (1.15)

4. When 1 feel stressed about the essay, I ~ 3.85
know how to reduce this stress. [Emo] (1.22)

18. I have special techniques to avoid post-  3.84
poning my writing task. [Met] (1.15)

30. I talk with someone else about the rea-  3.75
sons why it is important to write this es- (1.39)

say. [Com]
23. When [ feel stressed about essay writ- 3.44
ing, | simply keep writing. [Emo] (1.32)

Note: Assumed constructs: Commitment Control
(Com); Metacognitive Control (Met); Satia-
tion Control (Sat); Emotion Control (Emo);
and Environment Control (Env).
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scales. The decision to delete the items was made (a)
when the correlation between the item and the re-
spective subscale was below .40 and (b) if the dele-
tion of that item increased Cronbach’s alpha for the
respective subscale. Five items (7, 14, 23, 26, and
38) failed both criteria. These five items were subse-
quently deleted.

To further reduce the number of items, I reviewed
the contents of all items (including the deleted ones)
by returning to the item pool. Three of the deleted
items (38, 7, and 14) asked participants whether they
would seek for others’ help in respective situations;
two other items (20, 30) were also about others’
help. In addition, I noticed two other deleted items
(23 and 26) because of the participants’ weak dis-
crimination when they were asked whether they use
specific self-motivational strategies. Six additional
items (3, 8, 9, 15, 17, 40) fell in the criteria. A deci-
sion was made to exclude these eight items.

With the remaining 27 items, the internal reliabil-
ity analysis was conducted for each subscale by
computing Cronbach’s Alpha coefficients. The item
reductions continued in order to create the most co-
herent scales with higher internal consistencies.
Seven items (2, 5, 12, 13, 25, 33, and 25) either
asked the participants about two different aspects of
their strategy use or were complexly worded with
more than two phrases. As these items might have
confused the participants, I considered deleting
them by carefully examining each item’s relation-
ship to the respective subscales.

By following Tseng et al. (2006), I decided to re-
tain four items per subscale, resulting in a total of
20 items for the final version of the motivational
SRC scale for academic essay writing (see Table 3
in the later section). Table 2 presents the reliability
of five subscales of motivational SRC in academic
essay writing. The mean Cronbach’s Alpha coeffi-
cient was .83 and all of the individual subscale coef-

ficients were above .70.
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Table 2. Internal Consistency Reliability
of the Subscales in the Second
Study Phase
Self-regulatory Remained Cronbach’s
Capacity Items Alpha
Commitment 10, 16, 21, 24 .80
Control
Metacognitive 1,11, 18, 34 .84
Control
Satiation Control 28, 29, 36, 37 .88
Emotion Control 4,6,19, 32 .79
Environment 22,27,31, 39 .87
Control

6. Preliminary exploration of motivational
SRC

6.1. Uni-dimensionality of the scale

Although not initially planned, I explored the uni-
dimensionality of the final scale by performing Ex-
ploratory Factor Analysis through Principle Axis
Factoring (PAF) on the remaining 20 items. The al-
pha level was set at p < .05. A sizable number of
correlations were higher than » = .32 (Tabachnick &
Fidell, 1996). Though the PAF reported four factors
loaded with eigenvalues greater that 1, the first fac-
tor explained 53.29 % of the item variance with ei-
genvalue of 10.66, opposing to 1.34 for the second
largest factor. This indicates that the uni-dimension-
ality of the scale measured by the 20 items and what
those 20 items measure would be interpreted as the
motivational SRC in academic essay writing. Table
3 shows factor loadings on the first unrotated factor
of each item in each subscale.
6.2. Motivational SRC among former stu-

dents

To determine an overall tendency of motivational
SRC among the students who completed the EAP
program, I computed mans of subscale scores as

subscales of five motivational SRC constructs in ac-
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Table 3. Factor Loadings on One Unrotated

Factor Factor 1

Factor
1

10. I have special techniques to achieve .784
my learning goals. [Com]

16. I persist until I reach the goals that I~ .697
make for myself. [Com]

21. I remind myself why I am writing  .658
this essay. [Com]|

24. 1 believe I can overcome all the dif-  .737
ficulties related to achieving my
learning goals. [Com]

18. 1 have special techniques to avoid .751
postponing my writing task. [Met]

11. I have special techniques to keep my  .772
concentration focused. [Met]

1. I think my methods of controlling my  .599
concentration are effective. [Met]

34. 1 think my methods of controlling .712
the writing timeline are effective.
[Met]

28. 1 have special techniques to keep .748
myself interested in the topic. [Sat]

29. When I feel bored, I try to take a dif-  .702
ferent approach to write the essay.
[Sat]

36. I am confident that I can overcome  .811
any sense of boredom. [Sat]

34. When feeling bored with writing an ~ .783
essay, [ know how to adjust my mood.
[Sat]

4. When I feel stressed about the essay, [  .676
know how to reduce this stress. [Emo]

6. When I am too anxious to write the .696
essay, | can find ways to overcome
the problem. [Emo]

19. I have special techniques to control  .610
my emotion. [Emo]

32. When I feel anxious about my essay, .740
I cope with this problem immediately.
[Emo]

27. I have special techniques to arrange  .787
my learning environment. [Env]

22. 1 believe my learning environment .726

helps me to write a good essay. [Env]
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31. I know how to arrange the environ-  .801
ment to make learning more efficient.
[Env]

39. I look for a good learning environ-  .496
ment. [Env]

Note. Extraction Method: Principal Axis Factor-
ing. Assumed constructs: Commitment
Control (Com); Metacognitive Control
(Met); Satiation Control (Sat); Emotion
Control (Emo); and Environment Control
(Env).

Table 4. Subscale and Scale Score Means for
Former Students of the Advanced
Courses

Completed EAP
writing course

Adv. Adv.
GR UG t df
(n=30) (n=22)

Commitment 4.72 4.03 2.95%* 50

Control (.73) (.94

Metacognitive ~ 4.29 3.71  241* 50
Control (.82) (.91

Satiation 4.46 3.81  2.56%* 50
Control (.79 (1.01)

Emotion 4.38 3.65 3.25%* 50
Control (.78) ( .84)

Environment 4.61 4.03  2.15% 50
Control (.86) (1.10)

Motivational 4.49 3.85  2.99*%* 50
SRC (.72) ( .83)

Note. * =p < .05, ** = p < .01. Standard Devia-

tions appear in parentheses next to the
means.

ademic essay writing. The 56 former EAP students
had a mean of 4.43 (SD = .86) for their commitment
control subscale scores; a mean of 4.05 (SD = .88)
for their metacognitive control subscale scores; a
mean of 4.17 (SD = .92) for their satiation control
subscale scores; a mean of 4.07 (SD = .89) for their

emotional control subscale scores; and a mean of



4.37 (SD = .97) for their environment control sub-
scale scores. While all of the five subscales fell be-
tween four (slightly agree) and five (agree), partici-
pants scored relatively lower for metacognitive and
emotional control subscales compared to the com-
mitment and environmental control subscales. This
tendency may indicate the general picture of L2 stu-
dents who pursue their degrees in an American uni-
versity.

With the information provided through the com-
putation of the means, I computed a mean of means
of the five subscales as the scale score of the moti-
vational SRC for each participant. As a group, the
mean of the scale was 4.22 with the standard devia-
tion of .80. This scale scores were distributed nearly
close to normal; this may indicate the possibility to
treat motivational SRC as an individual difference
variable.

Finally, I explored the relationships between the
motivational SRC and the learner profile criteria (e.g.,
the last writing course they attended, current majors,
and current academic status). As the last EAP course
divided the participants clearly into two advanced
groups, I performed an independent samples t-test for
each subscale and scale score. The results indicate
that the graduate students who completed the ad-
vanced course scored higher than those who com-

pleted undergraduate advanced courses (Table 4).

1. Discussion

The present study revealed four issues that should
be accounted for when developing and validating
the questionnaire in my future research.

First of all, involving learners in the process of
questionnaire development is essential. In Tseng et
al. (2006), the researchers conducted two focus
group interviews with students to develop their item
pool before reviewing the literature. In the present
study, I conducted a free-writing session with 15

participants in order to see what aspects of self-mo-
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tivation strategies would be validated in this re-
search context after potential items were gathered.
The information from the participants greatly in-
formed me about what appeared significant to the
target learners. The present study also had an open-
ended question; the participants’ comments also in-
formed me of the overlooked motivational SRC as-
pects in this context. Particularly, many respondents
used their experience as former students and left
comments about their needs and requests for strat-
egy training in the EAP program.

At the same time, ideas from the participants have
suggested that Dornyei’s (2001) five facets of the
motivational SRC are unclear. In many cases, the
learners combined some of the controls (particularly
emotion and satiation controls), and they often re-
ported external solutions (e.g., asking for help for
others, choosing topics of their interests, learning
goals, and changing environments). If [ had another
chance to repeat the first two research phases, I
would involve learners in the different stages of
item analysis. For example, before the piloting
phase, the study could have asked learners to review
the final item selection. Also, while reducing the
number of items, results of the second phase could
be reviewed by the participants retrospectively. In
all cases, the data could be analyzed qualitatively in
more systematic ways and reporting such phases
would be significant for future questionnaire devel-
opment and validation studies.

Secondly, the present study attempted to follow
the procedures described in Tseng et al.’s study as
fully as possible. Two methods of item discrimina-
tion analysis reported here identified different num-
bers of unreliable items; on one hand, it is useful to
identify the least reliable items in multiple methods.
On the other, the results suggested that we should be
careful in choosing discrimination methods and de-
leting items for the item analysis. Also, although the

reliability analysis identified items that did not cor-
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relate with other items intended for the same sub-
scale, the selection of the remaining items was pre-
dominantly subjective. In the present study, I later
noticed that I deleted items asking the participants
about aspects other than self-regulation and particu-
lar strategy uses, as well as complexly worded
items. This experience tells me two issues. One,
items could have been added in the item pool more
carefully. Two, although it might be somewhat over-
lapping, the SRC questionnaire should ask respon-
dents about general tendencies on how they deal
with situations, while traditional learning strategy
questionnaires have simply asked L2 learners
whether they use particular learning strategies that
researchers assumed to be beneficial.

While most of the present study’s procedures were
similar to the original study, I observed the data by
computing the descriptive statistics before conduct-
ing further statistical computations. I assumed look-
ing at the order of the means at glance did not tell
anything about the data; however, mean orders al-
ready indicated me about the tendencies of the fo-
cused population (e.g., higher scores on commitment
control subscales) and possible weaknesses of the
questionnaire (e.g., lower reliabilities of the emotion
control subscales) that became significant in the later
stages of the item analysis. Thus, the initial level of
statistics should not be ignored, as it would inform
researchers about the next phases of item reduction.

Thirdly, although half of the items in the present
study were a rephrased version of the final items of
Tseng et al.’s SRCVOC questionnaire, some of the
items turned to be unreliable in the present study.
This could be related to differences in learner popu-
lations and contexts (i.e., EFL learners in Taiwan
and EAP graduates in a U.S. university) or learning
domains (i.e., vocabulary learning and academic es-
say writing). In the present study, it is assumed that
many of the participants were quite motivated to

learn their target language in a context where Eng-
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lish is regularly used, despite how some learners
score lower than their peers. Also, as seen in the dif-
ferences in subscale as well as scale means of SRC
computed using the remaining 20 items, the gradu-
ate students in this study scored much higher than
undergraduate students in all areas. Reflecting on
these results, questions that should be investigated
further would be (a) whether motivational SRC is
robust individual learner trait or something that can
be enhanced through appropriate strategy training;
(b) whether motivational SRC is interrelated with
other ID variables (e.g., personality and maturity);
and (c) if self-regulation is identified as an ID vari-
able, what approaches could be taken for weak or
less self-regulated language learners. These should
be explored in the next phase. Also, the question-
naire could be evaluated in various contexts includ-
ing US EAP programs, Taiwanese EFL contexts, or
even in Japanese college EFL classrooms.

Finally, in terms of the logistics of questionnaire
administration, the online questionnaire has both
advantages and constraints. By administering the
questionnaire online, the present study was able to
reach out to the graduates of the EAP program who
already left the program. However, it did not ensure
a high response rate. Furthermore, some technical
issues occurred, which prevented me from drawing
the respondents’ attention to the salient issues I
wanted them to focus on. The choice between online
and paper-based questionnaire might be an unavoid-
able problem, but for the next phase, I would care-
fully choose the media depending on how accessible

I am to the intended participants for the study.

8. Conclusion

Findings from the present study contribute to the
existing knowledge about L2 learners’ motivational
SRC as an ID variable and how this capacity is as-
sociated with their task motivation, as suggested by

Dornyei (2001). Making a bridge between motiva-



tion and learning strategies literature, this study pro-
vides practical implications regarding the role of in-
structed SLA in assisting individual learners to take
ownership of their own learning. Furthermore, the
study described the importance of qualitative data,
as it can often drive item developments; the study
also highlighted the importance of validating ques-
tionnaire instruments before conducting the main
study in order to gain confidence in the statistical
reports.

Developing a reliable instrument also benefits
teaching professions because it helps them under-
stand the research context and the nature of stu-
dents’ evolving motivational SRC due to interna-
tional study experiences.

Notwithstanding the potential significance of this
research, this study also has potential limitations.
While Tseng et al. (2006) had nearly 200 partici-
pants each for their second and third phases, I only
received 56 valid responses out of 510. Thus, I ex-
pect the maximum number of participants for my
third phase would be 100, which is the minimum
sample size for the structural equation model with
five constructs. Also, SRC may change over time
and by contexts; L2 students in EAP programs
might therefore be a special group of learners who
are highly motivated to write academic essays (as
compared to EFL learners in non-English speaking
countries such as Taiwan and Japan). To further un-
derstand the concept of motivational SRC, results
from the questionnaire instrument should always be
triangulated with other data sources (e.g., interview,
observation, and linguistic analysis).

As the final stage of this questionnaire develop-
ment and validation, the study should evaluate the
newly developed instrument with a larger popula-
tion (approximately 100 students) in a similar EAP
context. Using another statistical software, SPSS
Amos, I will first conduct confirmatory factor analy-

sis (CFA) based on the structural equation modeling
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(SEM). I will then examine whether the underlying
latent construct of the motivational SRC in aca-
demic essay writing is a general factor in five sub-
dimensions as Dornyei (2001) suggested. I will sub-
sequently evaluate the dimensionality by examining
the measurement model fit; this would be done by
observing several fit indices examined in Tseng et
al.’s (2006) study. If the hypothesized model is con-
firmed through these indices, the final motivational
SRC construct in academic essay writing will be
presented as a path model with the factor loadings
of five subscales. Finally, as I reported earlier as a
preliminary result, I will perform an exploratory
factor analysis (EFA) by computing PAF loadings to
ensure the final instrument’s uni-dimensionality.
Beyond the final evaluation stage, the present
study will fit in my concurrent investigation on L2
writers’ task motivation. Dornyei (2005) proposed
three interrelated mechanisms in the task processing
system, namely task execution, task appraisal, and
action control. For example, by conducting a needs
analysis in the participating EAP program, I recently
designed a series of writing tasks to train students to
provide peer feedback on essay writing within the
task-based language teaching (TBLT) framework. I
consider peer feedback as one of the strategies to
create life-long, autonomous writers. In a concurrent
study, I intend to examine task motivation particu-
larly on L2 writing peer feedback from multiple
perspectives including interactionist SLA, sociocul-
tural theory, and socio-cognitive theory. To fully ex-
amine the task processing mechanisms, I will need
to collect written and oral data (for task execution)
as well as self-reported data either through a small-
scale questionnaire or interview (for task appraisal)

in addition to this questionnaire (for action control).

Acknowledgements
This paper was originally written for a doctoral

seminar on Individual Differences in Second Lan-



Juntendo Journal of Global Studies, Vol. 1, (2016)

guage Acquisition at University of Hawai'i at
Manoa in 2011 and was revised further, updating the
literature, for this publication. I express my greatest
gratitude to Dr. Richard Schmidt for his sincere
comments on my original work before his retire-
ment, to Dr. James Dean Brown for his statistical
consulting and to the study participants. I also thank
anonymous reviewers of this journal for suggestions

for further improvements of this manuscript.

References

Bandura, A. (2002). Social Cognitive Theory in
Cultural Context. Applied Psychology, 51(2),
269-290.

Bown, J., & White, C. J. (2010). Affect in a self-
regulatory framework for language learning.
System, 38(3), 432-443.

Chamot, A. (2001). The role of learning strategies in
second language acquisition. In M. P. Breen
(Ed.), Learner contributions to language learn-
ing: New diections in research (pp. 25-43).
New York: Longman.

Cohen, A. D., & Brooks-Carson, A. (2001). Re-
search on Direct versus Translated Writing:
Students’ Strategies and Their Results. The
Modern Language Journal, 85(2), 169—188.

Cotterall, S. (1995). Readiness for autonomy: Inves-
tigating learner beliefs. System, 23(2), 195-
205.

Cotterall, S. (1999). Key variables in language
learning: What do learners believe about them?
System, 27(4), 493-513.

Dornyei, Z. (2001). Motivational strategies in the
language classroom. Cambridge: Cambridge
University Press.

Dornyei, Z. (2005). The psychology of the language
learner: individual differences in second lan-
guage acquisition. Mahwah, N.J.: Erlbaum.

Dornyei, Z., & Otto, 1. (1998). Working Papers in
Applied Linguistics (Thames Valley University,

30

London), 4, 43-69.

Dérnyei, Z., & Skehan, P. (2005). Individual differ-
ences in second language learning. In C.
Doughty & M. Long (Eds.), The handbook of
second language acquisition. Malden, MA:
Blackwell.

Ehrman, M. E., Leaver, B. L., & Oxford, R. L.
(2003). A brief overview of individual differ-
ences in second language learning. System, 31,
313-330.

Gardner, R. (1985). Social psychology and second
language learning: The role of attitudes and
motivation. London: Edward Arnold.

Gardner, R. C., & Maclntyre, P. D. (1993). A stu-
dent’s contributions to second language learn-
ing. Part II: affective variables. Language
Teaching, 26, 1-11.

Graham, S., & Harris, K. (2000). The Role of Self-
Regulation and Transcription Skills in Writing
and Writing Development. Educational Psy-
chologist, 35(1), 3—12.

Hartley, J., & Branthwaite, A. (1989). The Psychol-
ogist as Wordsmith: A Questionnaire Study of
the Writing Strategies of Productive British
Psychologists. Higher Education, 18(4), 423—
452,

Kormos, J. (2012). The role of individual differ-
ences in L2 writing. Journal of Second Lan-
guage Writing, 21(4), 390-403.

Kuhl, J. (1992). A Theory of Self-regulation: Action
versus State Orientation, Self-discrimination,
and Some Applications. Applied Psychology,
41(2), 97-129.

Kuhl, J. (2002). A functional approach to motiva-
tion: The role of goal enhancement and self-
regulation in current research on approach and
avoidance. In A. Efklides, J. Kuhl & R. Sorren-
tino (Eds.), Trends and prospects in motivation
research (pp. 239-268). Boston: Kluwer Aca-

demic.



Lantolf, J. P., & Thorne, S. (2007). Sociocultural
theory and second language acquisition. In B.
van Patten & J. Williams (Eds.), Explaining
second language acquisition (pp. 201-224).
Cambridge: Cambridge University Press.

Mitchell, R., & Myles, F. (2004). Second language
learning theories (2nd ed.). London, England:
Oxford University Press.

Oxford, R. L., & Nyikos, M. (1989). Variables af-
fectin choice of language learning strategies by
university students. Modern Language Journal,
73(3), 291-300.

Petri¢, B., & Czarl, B. (2003). Validating a writing
strategy questionnaire. System, 31(2), 187-
215.

Schunk, D. H., & Zimmerman, B. J. (2007). Influ-
encing Children’s Self-Efficacy and Self-Regu-
lation of Reading and Writing Through Model-
ing. Reading & Writing Quarterly, 23(1), 7-25.

31

Motivational self-regulatory capacity in L2 writing

Tabachnick, B. G., & Fidell, L. S. (1996). Using
multivariate statistics (3rd ed. ed.). New York,
NY: Harper Collins.

Torrance, M., Thomas, G. V., & Robinson, E. J.
(1994). The Writing Strategies of Graduate Re-
search Students in the Social Sciences. Higher
Education, 27(3), 379-392.

Tseng, W.T., Dornyei, Z., & Schmitt, N. (2006). A
New Approach to Assessing Strategic Learn-
ing: The Case of Self-Regulation in Vocabulary
Acquisition. Applied Linguistics, 27(1), 78—
102.

Victori, M., & Lockhart, W. (1995). Enhancing
metacognition in self-directed language leargn-
ing. System, 23(2), 223-235.

Zimmerman, B. J., & Bandura, A. (1994). Impact of
Self-Regulatory Influences on Writing Course
Attainment. American Educational Research
Journal, 31(4), 845-862.



AR % 7 v — SV EdEimte % (2016) 32-43 H

MR X
HROLHWBEEZZET S (a7 X MEOBE)
IZB99 5 —idim
— 7 0—)N)bii B O EERRIZ M)V T —

An Exploratory Study of “Context Shifting” for Understanding
Multifaceted Aspects of Phenomena:
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Abstract

This theoretical paper explicates a form of “multifaceted understanding of phenomena”
that is required in this globalized society and the concept of context shifting (CS) as a
cognitive tool for attaining a multifaceted understanding of phenomena. Context shifting
is an intentional cognitive frame shifting and a subsequent empathic praxis, with an em-
phasis upon the role of context. The present paper explains CS in detail, and includes a
diagram showing how CS can be used to shift to different levels of contexts: macro-con-
texts, mezzo-contexts, and micro-contexts. Specific examples are intertwined in the ex-
planations of CS to illustrate the ways in which using CS results in a multifaceted under-
standing of phenomena. Multiple and systematic shifts to varied contexts, triggered by
CS, can lead people to see multiple and dynamic aspects of oneself, others, and phenom-
ena. As a result, people can avoid stereotypical, static, and often negative interpretations
of phenomena based on limited exposure to other cultures and unfamiliar phenomena.
With regard to ongoing globalization, this paper examines how CS can contribute to the
cultivation of global citizenship through the development of a multi-faceted understand-

ing of phenomena.
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N b,

BEORBERO 2488 0 B34, 321, ek L
< TRFR) 72 TaBERsE— R OFRB K
b, TEHICHE STV 538G ITT RS O
B L-SOFSE B e & R EICRIRS L5 ) (78
& , 2005, p. 196) 7=, WFZEHE HSEALFHBEIC
PRI O A EBEIRL TV D, 2FE 0, TG
BEE—FR b, ®AHA, #BIkITLo THE
ZRODABIMIC BT 5 L WO BT, 9
EE—F] O—o2 b0z, FEMICITIEDL
W, L7ZRoT, K& Tk, 2 20F— K%
RS 2 NVVE R COBLG R & BT I iam &
D=,

2O0F— REET 1B Lo EEICT
ML, TBHRoZEMEM EWoEA. Th
A2 BT 500, 7L 21X, HORNIMS
BnTnwg 1)) oBRExZmacEET 5
EWVWH T —2AEY EIF it TALY, T
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I, Vo 3x Rl T, 2068, B, KX X,
HIEWoZiEllimne U I2H0E L, BRfF
75 EaERlPE— RN MREARRH L, S5
2. U raorhss - SUBRERE, BAR7ZR R
MFH (HFEHR) Ik T, HAEL - BB
Ty iofthansg EEe— R 1)
WMEWEREZDLIENTE S,
UED2o0F—FRZ4 Lz, ACBERET
HER (BIE 1) LhE 2B 2 Bk (Bik2)
WHY F- B L2 0MIchDRERE 8
LIk, Z28) oOFW (B 3) H AUE O
SO EMDEBEREWRTHS, 25 301ENY
VI BT DO ZTNIEL Y DERTH D,
Mz T, Bk L2k (B 1.2.3) (Fa3=
=lr—varE N LTAOE OB THEIZA
WINERINLIEEEEZZATND, 2 2
==y a VZBWTCIRANZ®S 5V o INRTE
HETHD] EWoFERPBENEIND L, VU
Y IADELIEIIEIZ VWA, BARIZEBIT D H
WMOFEM L SWEICET AR (2077 A
) LHORIOY L BRI ES S, IR
AIO U TOFEWRSITN 727200 3] M
ENAREL ] TBWLW) Uy lnozEkk
WZZE{EL S %, ko X oz, BIROZmmyEE
fitlx, a3 a=fr—3 a2 LIzt
DY O THRR X DBl % § O,

2.2. EBXLEREBEOLHO 4 ODOBRR

Z 2T, Z3fbBfRF42 (Japan Society for
Multicultural Relation, JSMR) & U 9“2 3R
LTV 4 5OMENL, NOVED HFIIZHE
KTE5 [BIROZEOEME ObHY FIZo0
TEBHIZELR LTV, 23R T2 (2004) 13,
ZDFEE [ 3UEBRT] 8 180 THEREH
1 (p.31) IZBWT, (1) sbtofisg (3
DXt « HBRic & EFE BT, SR E O
AAERICHIRER G2 IR T T2 O, Z DA DT
LI EIFERZEALE LB DR S 220 L (2)
[BEERMEDOM AL (CYFZSUL D BPERF S A B &
MZTHICE EELT, UM X A I v
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BRI E S EH T b o), (3) EBmEEME
OHE] (SO AOEAICE EF 5T
IR BRI Dl AR EZDIEHIZL Y £
SALBILR - OAEEE L IR 2 e 3 D WF R AR
BRENDHED), T LT @) [RFTHA LY
7 h~OfE] (EFEo3HSITmAZ, KT H
A LT SINEM T2 G 2 D R EICHEE
LODSHIEBENGH 6N THDEH D) &),
LR TR SN DR 2T E 4 DB
L TW5D,

E9. (1) IetEofs) X, E¥ATHY
ol (ER3E) 7210 T BRI,
Mg, MERI. BRFE, BE L U oL, EERIRREZR
ENLEEDST NS LT 2 VO E
At E 35, 2872 L T = Lok, MiEs.,
B RS O NI 72 R ENTE B2 B 4 2 K 5L
k. c SOOI a=r—va RIS
Bb 2178 b, bk BFEICREEIND
WESb WD ZEtEE (A, 2013, p. 165)
ZHoo, UMD A IE S | OB IZEEE L.,
TARTOFEZITI=JgHEL OB R2 A B H
O CARAGERICED AR 2 oL W) s
Nh, BRERZ D MEMEEZRIB LTS,

Flo. T8 b O BEAER TR S %
INTFT=bD) EdD, Ta— bR ERT S
HETIE, B UEOHWETHDH AL A
TARBICHES OSSN L TR Y, MHAE
HDRNTHNEE TNDDONE NI BLEND
BRGERZDHDVLENDH D, Lizno-T, HED
b E %tk - e A e AN A BRI O
AERICER L, BB 2 mIc R+ 5 2 &
ZEMRT D,

S 6T, MEEOHEFERIZ L > TS
LEMRMEICER Lo, ko (2) TEFRMED
W) ThD, BRMEICESEZY T, Fr—nN
NS TREET D2 LD N FER I 2 =F—
Ta UESN UTHAICRE L SOERT 2 B
PEDOBW AT S Z 2R LT 5, 2,
21. OV IOPTRLE, BEOa T
A RNTHERENDEKR L thEDa T 7 2 K

=ZhH

=]
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THARINDEW 2 DHAIERT 5720 CT4
Eiéné%?% 3HEMRD LY TS,

(3) %W@@ESJ#% % T O FRAR
wa%zék A BIFs Tarsr =
%%@ﬁ@J@&@iWTwz_Fﬁﬁjihz
YT ANMWZHTY BSMHRICEAT S =2
YT AN BORICIES T, WmEREE— R
RWFEE— NG G 0%ka T 7 A b~
RN EBEROICBEISEDZ LT, BHEoLH
MERfiR % T D D TH D,

BBIC (RFGEAL LT F~DESE] &9
BAENOBRBOL AP OV TE 2720,
FzV%&x%Ji%6N§ﬁ4A(%®ﬁ@\
IR B EEORA) NHElEHESRD
%@T%ét CRNTHEALAREEZD L
ﬂﬁ%@ﬁ%%&%f v JIWCELSE DT
B LT D, TN 2R %I 5 2 5 2T
%%Jk%éﬁ\%ﬁﬂ$%~Fﬁﬁ@ﬁﬁﬁ
DOHYEET— REROZL~Y 7 b1 501248
T2 &, BROZEMERIZBIT /37 44
L7 M, AREICE BB Z TN RKE
KEDLLHZ EEZEWL, MR, TEHESK] I
R 525,

ULk 4 SofE TR, Z2mi7e g mfifices
WT, ANUVE OATE DRI AR AR 8 5 5
2 5fbEEMR L, Lo x5, ERIUE
(2R & 9 Hidse o e B2 12 & 258 3B B REFICA
AW QUR ViRV NI MR =N 2= YA & L]
THETAHHAEEAEEIZ L > TAEENDH
PRI 2 2 DB e R DR STz, IREI
T, UbZE S BRI 2, e AR
B DU RN B S ST Th 5 = L &R

AN L, HEE TR 55850
ZIHMEAEIZ OV T E HIZEBREZ R L2V,

2.3. FISURALFaIVTA
7a—rub T 2B ERIE. 1 2OEON
HTHIUEMICEZERIE L TEB Y, bk
HLOTIER, D, WE TRk
BORBTITBERICH DB OEMEMEZ T T
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72N, ZOMRBUTKHET D EIR E LT, Welsch
(1999) BWHEMT BT N TGV ABNF 2T VT 1]
(transculturality, SALEEWTYE) BE&R3H 5, Zh
I, SUEBHEIZRBE LAV, BIDVE LD
THY ., BEWIHEI W Ty hU—7 %2
LTS, EWIRGERTHDOTH L,
LR LTS OERERDH DL D5
T HFREEELHARTELTZLDOATLERD
Ok RO RE T 2 S Bl IR TEhRE
H72 3 b Tlix7e < B—F) CHERER 72 SRS
THDHZEDHRLNDTITRWES I, b
HAH A, ZOHMBESHUEBICIE, AV ERHS
ZOEELEDICHAT L9 2 T-EDHHMEE
RiEs & LT, BERMAE T 2 HEAY
RAFEHETHAZLELHY ., ZEABISH
i % BER T % 2 2T, AL LR LEENH
o

Welsch (1999) (2 L, Z30fbEwE V-5
7= XARICBE D 5% < O HREIL, A AEHEfR, A
B e T BN 2 b o— T, [
SAEEES ) ERRETDH 2 ENZ VD, A
Hfg - MEHEA A0 — A& LTHITRAL L,
thE & BCORMEEZRTFENRREINTE
D, FIIZERARSULOREE 5 1T AR
O#MIEZ R 2 2< LTLED, oFV, HC
L L OBER AP L L, Aol A O NE
—EbtT 5 TRgHR] o3UeaETH 2,
NZURAIINTF 27 VT 213 L0 TBBGR]
DIALBEETH Y | UL ZRIER K E LT
RAMEN Z WG OENIIZIR 2 K O & D EmNE
X, WA A SUBBlOSE R EER 2 4 T, Bl
GOZmEMERTLOTHY, T u— UL
R CHERE SN DM R BLRBRAR IC XS 2 b
DTHDH, WIZ, TOEFFIEZ DT, Lk
AOPRR 2 BT 5 CSITOW Tt 5,

3. AVTYVRIEDEH
3.1. EE

a5 7 A MNEOBE) (context shifting, CS)
LiE. TOEEEN, HO, A, BioRK



BEROLmEWHEEE T2 a7 7 2 MEoBHE))

PEZ G IRANCSI BN 5 Bige & Hipliik L& E
fl %szé#w%iﬂﬁfﬁb B LR
R ZAF DT DI, D E 72 58I

(BRI i2/77xF)A%%¢6_k
T%éo Bfbaa=/— 3 7 (inter-
cultural communication competence, ICC) #F4TIZ
BWTCS ZEMNTDERDEDITRD, F
f\mCﬁ%Td:hi?ﬁ§<®ny&&y
A« BT APRR ST E N, Ll T D5
(X, @B, 1EEh. TEhE VD 3 OO & x5
L LCTH o (Spitzberg & Changnon, 2009) = &
Tho, cezxld, BB OEE, 1TENC
HEELGZ TND T L ERML TN LA
" (cultural self-awareness) (Deardorff, 2006) .
B D SULRI R AL E 72 5 SRR BE T 5
A% (Gudykunst, 1993), #HrLW AT 2TV —%
ED 3 mEET) (ibid) &V o NENE E
ND, CSIXZ O LIERAMRENICERZ YT
=H5DThs,

Bennet & Bennet (2004) HfEHFT 25 L 91T
A IEE BB K OTEIEIC SRR -> Tk
D, 3FD b —F NI BEN R =
g—H—DfETHDLENZD, LIRS T,
CS D EFE 72t G0 LA O Ik T 5 03,
Chen & Starosta (1998-9) 73, “psychic shifts” (2A
TPS ELEKF), T7hbb, iFoaryss 2
MIBEITHZ LIcLoTED~A > KD
RN HLbOEHERL, EFEOKLETND
ZEEZHCDORNTHMEDOZNITHEI L
ECTHBET IR THDLT N — 24
DR N A HHT O ETEL L TVD &
H1Z, CSITHWTH PS & [AERICEREN & 1FE)
DR ->TND LW RHRIZTZD, LTchio
T, ICC OFAEATWZ I, CSIXRHE & 1EH)
WCHTITEY, FRCREAICEREY T g AT
H5,

ZOXYIEmEED T DHE, PS L& CS
XA — DR TH D E BRI D, WH OEN
X, MBI La T A NOREICH D, F
FLUPSIHAC EMEO LT I AN R

/\

o =
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WZBE9 % —ilGh

ka7 7 A MZEREY T, WiEoar T
J A NOEZEBE L CHC EMMEDOMIZH HFE
PR AT EZ RO LD LT RLVNH
%, ICC DIRTHE A ANTRIR S NS TH
Lz, ko arT s A MIESELTWD
DITYRDZ L THAD, —FH, CSHELH =
VT A SOOI a T 7 A MIRE
SINDHLOTIERY, 22X TZ7e—
R, [BREEME] FEo, A\REICk->TH
WHnAMEE GEFEmEER) b= T 7 AMEL
TN, TOarT I AMBEIL, £I0b
BB OBEWE g 55 4% & A TWND,

3.2. CSOEAKXMERR (TL—LT—7)

T, CS ZHANIZIRRT 5, REK 1D
X9z, CSERFMT 2EFZM]MY PHie 3 DD
FEW7ear T 7 A NRH D, Ko g FEd
b EIZEZE>TI /a7 7 AR, AV
aVT AR, v/ 0 s aryT A MNPEES
NTWnb, v7/nm«ary77ARMNIv/rnm
YTIARNLERIE AT I AR2END
2 ODOWTTIZXK T S D,

F9. v/ - arT 7 AN1IE BED
HHIZETHANOEZRLRT (73 —45

T NHY ., L TREICLDRE] & TH
HPRE S EISND, RIS K DBE 1
HEE, A, oo ¥ — tHElE s nwo s
Waah, 2 OABMIE, BO., #HZETH
T HERICHBICH WD 2TV AR Th D,
el zld, EfFELWS a T 7 2 MIKILL .,
THDONIET AV BNTRITHARANTE ] &T5
B CTh s,

(IR AORCE ) 1k, ek, KPe, EH. . 0T
E VS T HIBRN 2R X3 1T A FEEE L. DX 53T
arys AN LTHGZHEBTHI20DL
DTHDH, T-&z1E, KEROMBEE THIER)
HAROMRETIRZ DD L, KN EEZ i) &
WH a7 7 ARNTIRZDDTIIRERE NN
b5, PR ERICEE - g TIE R 2 C
:&Pﬁ%(u;@@M)ﬂFﬂﬁJ&wOM

.
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Ry i HF Ui
) FO—L- FEYY ) BitiiIER
1 - RIS, SRR, () - E. AP
cay s, EEEE P vess )

b BELEMIEYY | e b smvEE
- s, mE (b - HBk, K,
B, FEBERS) . . 6

I /

a) s 17
(i : Burg, 43,

IE B AR M. F

ﬁ'{‘. . .)

b BHBIN—T
(i : FHE, =

V=7, #HE%)

mezzo-
/ context

1. GSHOI7L—LT—7

HRELA (2T 7 A N) ~MEAREBEI S 2
ZETRATL D,

CSDT7 L —AU—7 &S 255 I1TH
BN TZICRET DI ENTE D, 728 212,
THIFREORCTE ] DA L LT, 7 AU ) R
(W77 Lo cIHBEHH TS, §HM
TR LT HR - BKEEUC BT D AMNEABE R D
FHITIE, BESXL - BEE WS Tmar T
A N ERIFFIC, TEMEIC X DEE] (BT 5 TH
Bl tworars s A NTHMARRL, fth
DITZIZDOWTEENRA A=V HDIZED
r—=AThol, TZT, [RT7TYT7] L)
AT AMNERRE L, FINOAMERAE
T, [EHEA B 2o EE L, BREE
MRE, BARKE, EYE, kO BOA L E,
RFREDHIE TR N EZTREMNTHL Z &
N IR, BENRA A — VT IRE
LW EWI HTART U AD ENT-, B5 (i
FH) OZHEMIREREENARE L 72 D,

ZOREERE, BHRKE, RYYEE OFE L B
A/ =RV VIRAS -7 - SaNE oy S 11 1 SN S I 1151
EHZ CHANMER T I A MNIBEITS
TODEER~ 0 - 3T 7 AR2IZEEN
LI 7a— v v 7] Thbd, LTeno
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T, EBRTRLULIEAEABOLZ OFEHIZ CS &
WH L7ZnR OB Tl 9 Cicvsze » ayr
FUARN2O [ Za—sL« NV | &I
SHETWAD,
RLL<~Znm-ary77AR212H5 M
FERRE Y 7 0, mE, BAK, Bl B
BRHFEREVoTEMEZ 2T 7AMELT
> Tu5, Chen & Starosta (1998-9) @ PS ®
Xk, B LHFOIYLH =T 7 A MW
I VI HE R EZ Y T ICCHIEEDET VNG
OFRIRMIP AN 2, CS TlX, FLBimD
REZHLT, EMEFH I Yy 7| TRE
NHEXH>BMEbar 77 A NEEET L HO
LI B, wrm e arT I ARMIODOWT/ -
FEER (2009) 1FRD X 9 IZHMT %,

~7a s aryy g ARNEE, - ERH
avT 7 A NORKE (BEMIZIT) &t
LEOTHY LR ->T . arErd— (F
HEL, HRE) ., A TA4AexX— (Bf), #
&, T LTERBME CUk=—F) 2L
(FLEmTE2) 188 (Pl . Nz T,
Wb THRRE] bEHIAATND,
(p. 32)

PLEDFEN 05 X5z, [Em EFR b
Ewr ) icpbrEN HEHRER] Lo lz
AT74ueX—p YR~ 0 - a7 7 ANME
Fi, MBS DOBIGERIZNAIEL TWDHOD
Tbh b,

WIZAY « arT I ARNIBAHI, AV =
77 A~ (mezzo-context) 1%, W, T D,
HLL Mo a7 A M EfEL, TS
A7Vl ar T AN BE T LV—7 |
WCBbsar T A NERT, BiEIL. BUM.
3. NPO - NGO, &, 7 & vy o 7o fiik
DHEATIFESL arT 7 A MemnRL BE
X =¥ —, TUV=T . HE., FEEEL
EWV o TRRAE, BRI D 7 v — T EES <
AT ANTHD, RN R -> T,
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TRFEDNF— T 256 &2 A 71 226 T
B N—"7 ) ~BLEEBEIL T, Miks 1 70
HelEHEnsHoMICH D 2RI Z ., T
B N—7 ) IZB s mEaE R L, B
DEMEMEICDIRT 5D TH 5,

B#%IC, Irm - aryF U A2 M, CS EE
FOBELOAT 7 A NefEd, NOENBS
BT HERITIE. B OEEIC W D i OfF
£, h#E & B CORMR, S, Yim, £ZToO
wEREDa T 7 A NNEEE 525, K
EOFEIT. ZOmEEEZ T, Wi bsxEl
TH Mmooz m « avT 7 A MO
EZUTRNDL, s ONEEWS [Bl%) OF
bk & BRAE 5,

UEDLOIZ, v7m, AV, I7mrEWN)
AT A NERBRPICBEITLZ LITLo
T, HRIZHTR/LEN T LE ST ED 2T
7 A ML U 7= BLR AR D 5\ o 7= VBT,
WHhk S SEhar 77 A MNPLERT DO
Th b, CSOREILERME (intentionality) T
bV, MEHRICHCORRESFME ST 20T
J A NEMRET D720, WoTlzAfio a7
7 A RM~ERICEE L, B0 LI EEE A
FHT D,

CSIZBWTIX, ZEk2a T 7 A NEFRL
Ry B EELy (2T 7 A MEDEK,
Gumperz, 1982) Z#I 7 u/par7 7 XA MIH
LIAAT SRk a7 7 A MIBEI LN G,
B OB 2 BhaIZ AR LT <,

3.3. CSHORERREMINDELE
7277 L. ZO®hREMEN CS OFZEICEIL T

WOLHBEMEZETHZ LI d, CSOA
MEZONWTEZLDMELE LT, 22X 7
nl XA LV FiERE W) 2—ooff
BT I ARELTHHIADIE, TrEH
T3 ANOE, Thbb, Lg% 7,
— LT B 2 BRAR U SR 7o fih 2 BT 5 A
WNE DOBFNEERZ CSMNITT- L TEZD I N
TEDLDN0, EWORAREMMPHTLS b, D
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FV. CSOADMEITCSEHNDEN L OR
ik D—Jefb - MHE LD S & ORRRME T
THZ ENDbNA,

T, CSOEIZ LD L HICHETE LD
MEWVZIX, CSOERKIZED, —RFIICHTR
b &N =B A f L T& 3 LB A 157
FER T, CSIE— ISP LTZEnWR 57259,
CSOHAW 7L —2rU—27 (K1) I2k-T
g hritshn, SETIERharTI7 A E
BEL, Z20ar7 7 A MIOWTHRHREZY,
EDOALT I A MWD ANNBEEEB WD
HPRBEENTLS D, LEN-T, BN
v VARV EN T G AYAN Y/ R AN K | 5 (% 1l
DL BEREEEON, TN, FERZTH
NbDER LD LD LD LG PR
~DIFET L E BT,

Ishiguro (2015) TlX, A7 4 7 CHIE I 1L
7-HHEOEL - BUEOME (w7 nm - a7
JAN) ORET, KANBREME L, )
AR OHE AN E B AN A OE]
() ™M EhTnWb, 22T, 20—
A CSIZ X - THLEE S5 £ i i 7 BRAE %
N— 2 ZHAORRE RE L ThiuX, KA
ERREEIND LWV IFEETIER <, BARICk- T
IERANBEDRHEFRF SN D72 T, 6T
F 0. BEELEIRIZOWT S HHICE A5
TXHPURA~FIE LIRS ol Lk b
T,

Z DEFIGHTN D CS DARE IR D\ T
HATL THE 2L, Zhid, CS offi HE B3,
CS D EELIRNCE » Tz, L0 IRERZRE
fit % FxHE U, BIROZ m B 2/ L7129
ZC, MFEORGHAZBEE LY, HLOAMhIE
BT E LeWE Tt L LA RIRER T 7272 T
AT TROBMRDOIEY FERIFE L=V THZ &I
KoT, i & O IBIREEL oD DH R %
BETHZILETHLEWVWZADTEAD, RO
B TlE. AT 4 TIZ X » TSI SR
WeBlRE WO IR s AT A NE, KA
BAMR & e S5 S0k E L CTHWE, K ABR%R
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EDICRILESE LT DR L L THRAR R
LHAREME VR STz, T ORHRE LT, 27
7 A MEEBE L, HEE I HET 5 BRI
rRMTZeahLe T X ZEW - BE
H 72 BIERPE~ D BRI &> - T, BB % Z RIS
HfEL7- 9 AT, SERRBLA G, B8, b4
DI OF -7k, HEiE, B A MmE & =
Ra=r—varzbRns, EFELERT S
FERMERZ ZTIIRD BN TN D,

3.4, A THRMDRFE

ko X o B AT AR, KA
HEERT L0, T27 7 X MEOBH) )
ETODFENR. 2o a5 7 2 MNEoBE)
EWVWIHIRBUX, Hiehbar T AN, HifE
MR TEINcho THREILINTEY, £
IANOERBENT D L B EAFRELTL
F9, LLRBL, AfFETHnw) a7
NI, CS OFEEEE DNE VTR ETER
IZIEHICH Y . ERERE S L <ITEEERAIIC AT
ERATEALSE D DT, O S EEE N
fih#LEREE & DI AAFEH D727 TE OFEEAERK
LTV X9 28R, RN LD THD,
CS DHEAXH 7 L —LU—27 Tlk, HLRHME
WZITEL D AIETEM 22k a7 7 A N e E
MHJIZHEZ DT D N Y H—L LT, v7 1,
AV vnalars s A KL LTEE
AR L TCW5, van Dijk (2009) 1%, =27
7 A N aAEEEPRIUC BT 2 E@I e A 2L
7 /L (subjective mental models of social situa-
tions) ELESIT. TDA UK IVET VRS
R (NFE, BiE, Y= &—, Elh, Ean
HINEE) EFHxDAAxDaAI 2= —3g 0 -
RE—=2Zo LD ThDHEFETDH, Lz
DoT, AVENLETNLELTAREIZL ST
Hfgxhsar7 7 A ME, (2 EEoR
BhEZTT2bDOTHDN, RIFFE A T8I
IR T D68 Th D, T2 & 21X, BARANRL
THL L2727 A b (ESHEECMERD)
AL THENE LS T, AW [z
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\L, FFEAERDH D E Vo BHIXTE T,
il 2 N23S, 2D X9 7o fiffiilze Eo X 5 IciEx
TWDENEENETND LB R BRIC L5, £
DD, AT 7 A NI EZNCEENIZH -
T, HREMNRLOTHD LWV ) B TIEARL,
WE « ZZOIRYL, HRFEORNTATLE DFR
RO T2 CTRILRBEI BN AE R S Dt
2 BRI SEBIR 22T A3 0 723 A v &
e BTATHD, EWVHTENRTED,

CSITHBWTIL, LLEd X o 28hi 72 il %
AT NI A= LTharT 7 A MERA
fEL g, 2D EFIHT 5 CS EEE 1T,
MAAb SN2k a T 7 A N EBE LR
5, AT 7 ANEBEBICHKL, BHO
NR=T a VB ORNTERT D, #BEThH
X, CSOEXTRENTND MY H—L LT
DTy A NI, —EOIEMEE N,
IZE > THHEICFRILE®REZ T HOTIER
W, ZOZENDL, CSOERKIZBWTIE, K
RNRENTZa T 7 A ML EI NG X H
TEWR, MENRNHTTHA O BEREED
AREE A BE T AEEINRAIRTH D,

3.5, ga—nNI)ILTFRECS

Tlix, YU b XS h@ihoEERa T 7
A NOPREHER LTZD 2T, Za— LK
P& OBRMRICE R Z Y T, CS DFRHEIZOWT
EHICEZELIZV, CSITBWTIL, [Fr—n
Ve RE Y IZBBsnD Lo, Zr—n
NVIRRSIN D BB A 2 DRI T v A & Hi
b+ %, 07, Za— iR (global
citizenship) & mWEFIMEEZ D, 22T ./ r—
SAVTTER () 1T 5220 F @A R L,
CS & OBEMEIZ DN T L, CS N7 a— 3L
T RMEIZ D222 5 EBE R BE A BER T 5 9 2
TRETEENCONTELZE LTV,

F9°. /i (2013) X, Fe— b (FR)
BELZERTH20C, AN XTHX A
ORI L THUX, BooENZTHE- - -
7R EDORENE 27 L. HEREIR DA
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MO EEZEZ LND A, THETR) OF
AEDITHETHDH] (p.261) LIk TWND,
ZZTo REMRFZZTT) X, By &tk
DEWGITEZ ZTELT AN E 2 BT HE
2T THY, CS HAEHT & 7o -,
TR OLRENBREMRIIG 5T 5,

IHIZ, CSHO~w7nu a7 7 ARMLICE
5 THPEROELE ] X OHEBA TH D [HIER)
WS T A NI, 29 Lz kS
<. HTEMORE R 72 BB B RIIRERE % 1
SHE L, omsr— g o DOORRNY B EER
SHLHHDOT, CSOFMAEN, [ENIEF) @
E o N\REBEOAEIGEESRBS>TEY, HE
WX TEHHADEEZZZTNS, EWVWHHFE
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Practice Study of Junior High School Science Classes to
Improve Students’ Power of Scientific Expression:

A Strategy Using a Marking Standard List and Activity

ZE R R =1 iy NE

Osamu MIYASHITA"*  Yutarou HIRAI®

Abstract

The authors developed a strategy for junior high school science classes to improve stu-
dents’ “power of scientific expression.” As the strategy, we adopted a marking standard
list and activity in a class. Students’ power of scientific expression increased in the fol-
lowing ways: (1) Students were able to express their thoughts using the worksheets with a
marking standard list. In addition, students learned to express themselves logically using
appropriate scientific terms. (2) Students used scientific terms without hesitation and were
able to give presentations using a whiteboard. In addition, students were able to express

content such that others easily understood.

Key words
PR RREL), BN, REBIER, FaVIEE)

Power of Scientific Expression, Science Class, Marking Standard List, Activity
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Study on the Curriculum of Graduate Schools of Education:

Based on the Results of a Comparative Review of the Graduate Schools of
Education at Japanese National Universities
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Osamu MIYASHITA"*  Tetsuo KURAMOTO?

Abstract

This study involved a comparative review of about 21 graduate schools of education at
Japanese national universities in 2015. The investigation summarized the curriculum and
specializations in ‘““subject pedagogy” and ‘“‘subject content studies.” The authors ascer-
tained the present condition of the graduate schools’ curriculum by comparing these sub-
ject specialties. In addition, we examined directionality of a problem and the improve-
ment. The authors summarize the results of the comparative review. Based on the results
of the study, the authors propose that each of these subjects be classified as elective sub-

jects.
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Cultural Competence in Medical Settings

KB ETVF

Naoko ONO"*

Abstract

There is a growing need for cultural competence in medical settings in Japan, particu-
larly as Tokyo will host the 2020 Olympics and Paralympics. Bridging the cultural and
language gaps at medical centers is an important issue for medical professionals. Cultural
competence in healthcare has received little attention in recent years. This paper explores
the cultural differences among ethnicities and discusses the cultural competence required
in medical settings. A literature review was conducted using Ichu-shi and Google Scholar.
In addition, we examined books on cultural competence in medical settings. We consid-
ered values, worldviews, communication practices, timeliness, expression of pain, family
and gender issues, pregnancy and birth, end of life, and health beliefs and practices. The
paper compares and contrasts these issues in Asia, Russia, the United States, and the Mid-
dle East based on the literature findings. The results show two trends. First, persons of
low socio-economic status are less likely to be concerned about preventive medicine. Sec-
ond, Asians tend to be stoic and not express pain. Further research is required to confirm
these trends. One study in the literature search described best practices for providing cul-
turally competent care, as well as practices to avoid. In summary, the study recommends
trying to understand how patients’ values influence their behavior. Our findings suggest
that understanding cultural differences is important to developing cultural competence in
medical settings. Thus, an educational program to foster this development should be in-
cluded in medical, nursing, and health sciences universities. We also make suggestions on
best practices for being culturally competent. These suggestions could contribute to the

reduction of cultural friction in medical settings in Japan.

Key words
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Cultural competence, Foreign patient, Cross Cultural Communication
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Creating Collaborative Dialogue
in Junior High School English Grammar Lessons
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Hiroko TOJO"*  Junko YOSHIOKA?

Abstract

The current research aims to explore the occurrence of collaborative dialogue amongst
junior high school students through whole class discussions, when relative pronouns were
the focus of English grammar lessons. The paper begins describing recent changes in the
teacher’s philosophy and then moves on to her reflections on the way in which she had
taught grammar over the past 26 years and an examination of the discourse data. The pro-
tocols were analyzed based on the concept of collaborative emergence, and reference was
also made to the teacher interview data and comments that were subsequently collated on
the discourse transcripts. The findings suggest that: (1) students could learn English
grammar through collaborative dialogue amongst their peers; (2) as time went by, the
teacher could cope with more unpredictable utterances from the students; and (3) due to
the orientation of student-centered lessons, the quality of utterances of both the students

and the teacher changed.

Key words
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Eleolo, FREOHFERMNRS A (RA) BB, 5
BN L EFERAEDO-ATHLIEBEL A (R
2) iz, TBMRIRATANE T X< bhoiz,
BHS A, BOnES] & RED HRVIEDY
v~%Jrﬁ%®*ti%%ot®f@éo§
ETHRMIIEET DI LN ERVERL A
ﬁ\7w~7%”%@?ﬁ BT DG TR~
7o BIFRIRA TN DUV T ORANY, AT SR &
NeDThHD, 2B, BEHITIDBFLTO
PEEREEKOH Y X, LTk oicks
(a) EAFEOSIMMBAIHET, M TIHREE N
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& OB LV | fRR AT K EDBRE &

R T % 5 (b) ZET, A - DMEHT - 2k
fLC & B E M 2R L, EER TOXER &

g (o) FEERAZETT L0 R, AfE0A
BERHOWEZEHEL, ooz ki%%%%
SWANEHE LD, L LIEROBRERNDD
AN, o dh# L < 2009 4~ 2011 FIZ
T2 B Lz, £, Ao Tt
PRNFEERIH T D DINE L5 D FNITHON
T, b2 OBEEAEL TN 5D,
FEF T 26 FICE D, UERERZHAN =
HOB¥ELIToCE, IEFEE L TOREE
R TICH D BAROHETIL, #bfi & A0
HIERIZ 01T B 722 BN FER T, B3 A AR 95T
EEHRTRELELTCERDRPST-OTH
%o BIZIE, B BIC L2 BRRA T OEA 1A
DEEZMD & FHEH O 1987 45 & 1989 4T
ITFHEE D “A teacher is a person who helps
students to learn.” Z 5| L7z, F£7=. 34FE£ED
BeFEA 5 [HFEY L7= 2001 45~ 2009 4E(21E. H
B DN RIZOWTHRFFE-EIC L TV 2lz o,
“I have a dog that has long legs.” & v 7=, L »»
L HESy R « i R0 5 O A0 L O % 12 B
RRA e fEET 2 BRFEOLARE S, 2D
TR LGN T Z &<, B OfRY
HEEE L, FEHEOBMIEF VRO,
TR AR LTz, £ LT 2009 4 11
H OBRARA G O# 5N (18485 2 [FE1il) |
H< A (4) 5350 43 %_1mjfb#6&
W) EIENT W & KRR —FHH OBILEE I
s, ZoZ L2BICHMmE LToRE
DFEDE H O OIREEZBAD X )27 oTz,
FNTH B, EEDME ThMhbR ) Oh
ZBRREICEIT L, SRS FERZDZ LT
S H AP T, FARTT, BREE IR
FERERHZEOMG A 1 C, By & B DR¥ER
ANOFVEREZ M7, ZOHEEMLITFEHDKRD
XEEAL, WEMOXGECH AT, iG55
BXEBOREZRETZ LML TV, 29
L CHRGERICOAMEE EIR & T D ED REME
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BB ZIWBDTREIT, B ORETH AR
HOHY FEHEEIDEHRL o7z, 2010
2 HICHRER D 3 HEAIT SVO I HOW Tt
L=, AEOEMEZS N1, 22T
B ATE TR CTHEEICTF a— 27 2L, SVO
OB ZGE O TofE R, EEMXEENER L, £
FEDBREPME SN DR A FF72, BAEHIZITTE
RN ENEERM TTIXREIC /2 D 2 & & KK
L. UBAEREEXEEOH Y FEBETDH X HIC
o l-DTHbH,

3. EERUSHICET SEHAIBE
3.1. 1@EAa7extsE [col laborative dialogue]
IZB89 5 SLA #1138

SANERE TR 2 BT AR OE S35 [Sec-
ond Language Acquisition: SLA] #FZE Tld, T4,
BENIZBIT 2 I e xiE5E 0 & 0 IR0
FHEOLNTWD, W@ 7exds &1, Tamk%
WES L TH Y Dl by ZEFRO—F,
FITMEIZ & > TOFTZ 2 FHEERIZEAD S
% @ | (Swain, Kinnear and Steinman, 2011, p. 150)
EEFRIND, B, SELHEITHER LT
723 Vygotsky (1978, 1986) 0 HEARIC HLJE % & <
#1230 EERR [Sociocultural Theory: SCT] D2
EEIT, AN EH I EREE e d 2 L7
B DFEFE MR DRFEO—BRICH D & Fik
+ %, Swain (2000) (T, FRAATEE) & ESATE
O RTT % e D BRI 72 XI55 0H U ERICE H
L. J85E CINE B0 E T DA N 5 H
Thod L, £ L TETOMBEIHBAIIX
RBIRNZEND, TOFEREETERAZHS
T HZ EERD TS (Swain, 2000), 5
FRIZ, —FRETOHENC L D HAEEOEE N
Fet < (Ellis, 2008, pp. 792-793) . /NE[H%:
BA~DIEHEE 5 (p. 818) . Lyle (2008) 1%
T N—TTEE), RN T O BB 7o kRS & 2
ARV a2 RFT 2 HEHEICS L LTV 5,

Kim & Lee (2012) (X SCT IZf&HL L, 9 FE<
W TS [successful] 22 (p. 122) TO AN
W KD E T EBH SN LT BEE O KFE T,
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HEFEC O Communicative Language Teaching 73 5%
BT o TWAMERIET, LEITG U T
EFEOMHEMIC &V 2B EOFMAR 2T 5,
T ENBENOREDOH Y FEBE Lo L
Too HREBENL, FHE OBA R, A s
EEICHE L REELFmML TR, 2o
23t 2 R E O R BT E <. FiE
RE o R 57z (Kim & Lee, 2012), &
DT, HETOXEERZ2MALMER [dialogic inter-
actions] OFEREZ &) L 7= Tocalli-Beller & Swain
(2007) 1. (a) FEE LFEHEOR, (b) &5
HELACLEOM, (o) FHE & NLTY [artifacts]
OB H2HEEHOEZEEZRD, 2 b
PRET H2HAMOER N FR SN TE T EmT
Do FETo. WHBI e xtER A 8T D HhT O E|
24t 2 57212, Martin-Beltran (2012) 139555
ANA VEEOFHO/NFRIC BT A EE. 14
MR LHEGIsE 24T - 72, & L CHEMN, #
RITIX A IEE) A~ 2 BIBLAY 1235 - 7oA R
HR IR DN S iz 2 N RS 3 AR
AL, BRI AL VREOH - 70555 % 7
BT LM ERZ T, S DITEITHREOEREN
2 13720, B2 EEICBE T AR EOH Y
FaEDIO, SBETETEL OFEFIRFZEIEF
7eiusd LisfEd % (Martin-Beltran, 2012) ,
3.2, #EMEFEE [collaborative learning]
[CEAT SHEMRR

AARENTHRERIZ, AFEITBIT D AR
DXIEE & BN RFEEOH Y FITERNEE -
TW5 (GEFDI, 2012; H#:H, 2013), HHIE,
—FRELAHBEMTEOREL B L, B4 N
D/INERIFE BT 2 G DR & et LT,
Z L THAM R EHEZOBRICE L T, %G
OEAPREELINANWZ EREET, 202
L/ NMEHITFEOER LRI TV D, Fz,
IADINEEE O RFEHE & LICEEL BAEL
T, FLHORIEL, EERLA T —TF RE
E, ZIGICE L FENE MRS D IS &
REREZIR L, DEE TOREIIBIT SR



FEROWEEZ®T 5. 2B, EEEFINTR
b, DNEHNC E 208 - BRTEE T—FRE
DWEZFTHT 2RO A X A 0] LA,
2009, pp. 64-65) LIEIELTW5D, LA LGN
OFNTIE, REABRRTFEE OHMEITIS T
e & —F RS A2 AR %, LR
MORELZFTTDE LDV EEZ LN
£ 9o FTBRY 2 RIEEIXBEN A AET D Tk
HALCHAET D Z E0n, BERE %%
A DBEMDFEIND B Y J7 G, ZARIRBE FE
EAED LX) TS, FEFICLDHBEN
ROBENED XD ITREI N D DG, FEEE
FIZEA LT D Z ERRO LN TN D,

B, BEFROBBNRTEICET Sk
D<o T, SLA REFEH B EOFEE LY
L LABBEFOHE T, B < OHRNBFRD B
N5, Bl 21X Sawyer (2013) 1%, f&2E - JEER
FE L BRI OFIEICOW T, BT IEH
B K 2 BRI BERIEZE 9 — 05, BEIT X
D BNELR) CREDOTRND TRIARRE L 20 . &5
MFEDITE 2N L TEETD (p. 126) Lk
%o F72 Sawyer [E, HEFHITOHIEAE THIFERY
7o R 2 B 72 B [collaborative emergence ]
LB, 4 ODFFEEZRL TS : (a) 1EH)
DFRERPFANIT TR I N2 5 (b) FrxZlx
DABFYEZ A 2. SINFE OIT213E OEFTOIT
DT D 5 (o) FHAFHORRD, %
T DMEFDITHICL > TR LES ; (d) &
MFEOXFEZRERIC LV BRES HERIC RS
(p. 126), FATOMEX T2V, EFICE D
B ) C B Y 73 BB 2 G 18 0 B3¢ & A 7p T
Sawyer (2 K AUIE, WBEA 22 78 3R RS R E
TTPHIAREREIRELZOET D, Lo TA
HEIBT 22MEMB TOXFHEDOBLIFEL T
I, REOKLEIZIIT D HERGEOHAE |
FEEEAERR O R & LITFEMICHRETT 2 2 & N E
FLWEFEZ LD,

FRLOFERITR U T, RETO MM 72 %t 56
MEL DO DAEMOBE T 24, THIARE
IR EA LESINEDORFFC LV ELHE S
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2%, BB REE BT D HEYEE O %
BRETHOEEMEEZREL TN, 2O x5
F R, AFETIL 2009 F 11 AITIZAEREFKTEED
HOHFIFEERBE L TR T2 2028, 2011
12 AT COEREMXEE MR T 72D,
iR A R U TR EERICER A TN
2 BT 5, % L CHEWTR 72 SBIaF50 218 L T,
LHRARIR TOEERGEO D %, B A
% (Sawyer, 2013) (2817 % (a) T RAAREBIE
P 5 (b) ZMEIT X 5 AL AL TxHE 7 5k,
SOMFEIZE UBETT 5, 26 OBz L |
SCHERR 2 Tk & BN &9 D W Ze )k A &
DEITAER UIBIET 200 &I 25 2 EBAR
MEOEHHTH S,

4. FREFE
4.1, TBREBZROFIELFE
HETIIEER O X 512, 2001 4=~ 2009 412 3
ERIGEZHY L2 SENCEY . BIfR4FiE
ADBIZROFE A W=, #HicIhuIz o
REZX, TAHOHZ TRV —T 4 L&,
T &b OFBH & BEE ST O B~ OBLRE & K
7o, HEMEEOMMRERRE) ThoTz W
9o L UARREHOEKRZ R BmiE, 2011
LRI ERORELER L, B d )
ECRRRATIZIEET 5 L 5oz, A4
ZETIXZ OF I, 2009410 A - 11 Al
Fhts ST FET EE DR EDO BRI H D HE=EN
ek (F1[EFEEL]- #£2F@]) &, 2011 4F
11 A - 12 HOERTEEROREMRIICBIT S
Bkt (1 [FFL] - #2306 v) %, b
LR 5, BRI, #EEEFICKD
2007 4~ 2011 AF O I RMFFCHIMIC, BlEIn5E
B S iRE (2 114 HAFE 226 BEE - 5 4
ICE Y FEHE 1 B OBEKR) OF b,
2009 4EJE « 2011 4EJE D BAGR AR 4 5l oD 38 A B &
IRFEIF DB ERGESR L . HAENIZ L D IC 8k F &
BIEE O AT Z IR L, & 5 535 %2 06
ELTHIM L7z, Zeds, FHIERICEE LTI,
B RICB T2 TEMEROS 7Y v 7
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(7 Vw27 ,2013, p. 148) OfE&xs5sFzx. Ik
ERI72FHH]) (p.149) ICESEEZHTHZ LIZE
IR& @7, BERo L 5, [FE6liv])s Zh o
31 FEORERBRICBW T, [HAICIT < S
WHD | Elpol=Z LG TREBRORE L) (52
#1999, p. 95) OEEZICIHRE S, 5 0RED
FHITH-TH [FERICiT 5 %47 —
211 (p.95) &H7p Uiz, HEFIMFIEIZE Y —E
NERSHEETHZ L (AUT A, 2004) %
ML, [R—ZAmA 872 5EMMEDO FIC 2 F50
Wz Tz, 3EARSGOBBRNA T O EERE
W LI-OTHD, Fio, Hhilz RIS
EZBIC LR EMmINT, ®EEERIC K
LIEMEENA X B —fRE (ROFE - BRAE -
P o GBR - BKH - K5, 2013, p. 299) DA
Bl Rk LT BEEINT LI X b,
JOR2011 A 12 A 11 BIZE B < ATxE LR
DRI LT, LB ORI T > 7 — MEORIE
HEEICHEE LS RT 5,

4.2, HWFE

AT T, HEWrE 70 BEEGE OFRFE 2 B &
M B 7201Z, Sawyer (2013) (2 & 5 1
2B~ DOEEIZEIRT 5, Sawyer [ZBEIE D
Loz, HENRAIRICE T S 4 DO A E
HLTEY, ARciEonsz#iiEL., ) F
RABEREHM , (b) ZMEICLAELBTET
KRB, O S E WAL T 5, E L
TR—OHENZ L 52 HBANFEOREL, AT
RO FERBENI T 2 HERGEOFMEN ED
KOCE R D D0 %, BENOER LB L SFE
Z. (@) & (b) OBESITIEIL LT T 5, EfE
FEIRORETIT, HEEOREL Lo, A€
1282 BRI RES MO NRD B, #%
NI T D L AERE, 2 D ONTAERERIC
Bl DIERCTHEHEERSLCD LV BNERTDHITHA
9. WHITIX, W72 A% OBE&IZHE S =
RERBINZI © T2 4 DD EEERGEFH & a3
Do
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5, HRLER
5.1. HEHER

AN FEFE A AL D SCIRIZ- DWW CRE L, 2009
L 2011 D BIFR AL T8 A IRE & RS IF D %
A A 45 2 HRl T D S OFRBRIZ BV T,
ot b4 v % B a—DEE S ESIICS
T2,

(B 1]2009 4 & [FEH 1] 2011 4 0> BFRA 4 7
ARSI 1T 2 85642 Rk D SCHR)

[Hfl 1]2009 4E—HE~ R RFE&RTH Lo~
X —DFEEZ AWT, Bl BRI 4 58 &
ALTWD (F17/), [FEHLH] 2011 4F—aE £
TOFEFEHETh DR ZHEE LTI,
FARND L— R A= — TP = pfdE—< o
(2B 2 BB RATIEI 28R LTV D (F 1 A).,

5.2, BEREEERDAER

(1) 2009 4D CHEMIE, (il
WRIZOWTYFFFHEICLTWEZ &) b,
ROGHE3IFAERR L, BRARATFE2EA L
7= (6) ~ (10), 95 &, ZCTREICBIMRINA G
DFEZ L TCWIEENSE L (1) ~ 3),
L2 L Z O Cld, BRARA G OB 2 & m
T 5., A0 BROREMIIEE O T, R
M COREES AR Loz, Zbfi, AEFEIC
Lo TEEHE LR @, (B) 2oV Tak
NI, 3 OBRMRAFIE (6) ~ (10) 12
KLUz, B ZOm T, FrsUEHEB &L
TORRBRRAFOHRIE LT, FFEIZE > TOH
HFEETH D “fur” (9) & “fuffy” 10) & HW
HILTWVW5D,

— 7. (3 1) 2011 4EDOFEF 3 CHIHIE .
ATFR O SUETE B WBUE S F O AT HIETH
HZZLIWZEBRBL, 2o EEBEICHEY .,
AR G DB~ AT, [0 R ¥
BANAWE = 7 — L OEARICEM S, HEET
HFRENEPEERE - VITEREZH TR
RN SN, BRI A Z & QD%
X & BRRAFIE 2 EDOOE O ERNNZ
EAERIL] (1) THAHZ EEREBL, EFEIC
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=1. BEAROEH
Fof ] 2009 £ 10 A 7 H 3 48 CHLEAKI 54y % 2011 4E 11 A 7 H 34E F ML EAK 54y
T: Please look up. Please look at this dog. NEZZZTHLWEWATTITED,

How do you describe this dog? A dog:-:
SH: B,
PaR . ZFi, HILL 7202 Italian -

T: &, Italian gray hound. So, a dog, &\ I %
LThHo7T, fAICE I M2
i)l + Ss: long legs.

T: Uh-huh, long legs. > T & 9o TOF
(FDNDO2 2 a dog, FEWHIZEF- T
HoTCTWIATTE, ES5F-7H60 0
DR ?

PEIR + mii)ll : A dog have long legs.

T: I h, THHEEND

Ai)ll . Adog.

T: A dog.

HiiJI: has long legs.

T: I, TR IREZLRED).
Th, A, THEINSTORNDL
k.

2> : adog that. (1)

B: Ho.

T: AT EH L TE =
=M BIRRAFETL X, Q)

T: Z ok, BRR&TE, 29 WIS
ZZIZHoiFET.

PEIR : %rh%[lo T5. (3

/J‘JAE il < D2

T: [/~% (ZIENR L THNND. T b,
HETE-STAHAELLEY. T, RoTho

T, Adog.

Ss +T: Adog.

T: T, RWHZELTWAETE-726, K
WLz 22 ? with long legs I35 25K
13, with long legs. (4) & %5\ /X, having
longlegs b 5AFdH. B 2y, K
WHIZ LTS 5TV LRTZNDE A
T WERI, that » TV 9 BRIA 2
DT, BAIZLENREDE DT 5 &,
2, REGATEES. T, 4078 [#%
BEEMi] T, HTEoTAHAELLD.
A dog.

Ss + T: A dog. (6)

T: that has long legs. (7)

Ss + T: that has long legs.

T: kDfz) Cod, ZHUIHMTTES> TL L .

gl b, Fa—r vy — T UV

(M2 5 THo TWBDEFHE - AT
T T, MTERXNNR 5FT
Bol-RHTE-T. RELARNDL) A
Z ) T TWAHDHEIIE— < ATT Y,
9724 9. Any volunteers?

Ss: The boy.

T: The boy, W )43 %

. singing.

T: singing.

I : over there.

T: over there-- is.

FHH : is Kenichi.

T: Good. HTE->THELLH. (DThe

boy singing over there is Kenichi. # & &
HE.) CLob, TOXEEFENTHD
1. (TT ZHE 925 b 5 — ANDIGE

fifizZ3 , @ The boy that is singing over there is
Kenichi. Z##) T &, ZODE@D X,

FEAERIURAETE, fhESEZD
A0 % DEAIAGED Oz, (A1)

Ss: that.

T: that. That 721F 2

Ss: that is.

T: Z 94, that is MAS>TWDHATEITE,
TOWVWIOIRBANDH DT L%, ¥ TH
AN TL &N, (2 ZITHEOHZ A

NTHHSTWWNTT D, & that [ZHEF]
EANDHEAR) EE TOXOENIE
that is 723 A2 TWVDDNRNDDIENT
9. TliE, HTE->THAFEL L. (The
boy that is singing over there is Kenichi. D%

FE.) ULodbh, 202000
LoD H A T Mo T, TBROHFER

DENMME—-SATY ] D THOHILEED
FEWATTIFE, EoBDXEDHME
DTN 2 (12)
(R DM = 2/ DRI L)

B: MRS X 72 BEHIE

T: &b, TEECITHFE B DED boy 2 ATE KA.
B: EIIRD?

T: Cod, HHEIILELL I RIHE

REEIIFE-LKATT] 2T, @
LODESEDOXEMHATEZS 2 (13)
Ss: ®. (14)

K& BWRIZ 2 A5)
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b, 135, AL, B,

Yorkshire terrier.

A, .

E, Eu.

Z, RN NE D NE, RAEHA.
ENRW, o TMTE I 07 ?

long: -

long.

long?

hair.

&, fur.

fur. (35720 L7CERTC, R LN D)
(BWehb) Uob, HTE-THE
LX9. Adog.

A dog. (8)

that has long fur. (9)

that has long fur.

MR, LUTAE)
(G i JLAT T I3, Ss I3 A TE,

4, FTRENEEZSR LT 0%, [ 1, ()
WITBIEE I K D)

U =&, How about this one? (X D#z%
fii 5T, A dog that has fluffy fur (10) ®

B3 F A~ NDOFERE ; EEA TV TR B

T:

KE: Zhulih, BWIE—#E? (16)

2o, RESADEMEL ) —HES5-T
HHzDH?

T:

KB : i T that AhAD? (17)

BH, ODLQOEWIL, —#HTT. MR
WX —fRATTITE, QIT5H, ¥
THINZ#H 25X TT.

T:

{i] T that ANDATZEASHH, (18) »T

Ss:
T:
Ss:

W DESBITRV ok, 50%E
OF 7T, BB FxREFIIME AT
T o TWI LEICLEZWALEITRE,
FOR, QFENB WS- TE-o72kh. U
HOFELLT, EH2VHSsHicTEHM)M
2. EONISIITERITON?

The boy.

9 A, The boy.

that is. (19)

He . Dh sk, (20)

T:

T:

T:

T: b, #OZENhFE, IZLX oS4, Likes.

HH + 5 . singing.

T: singing.

FHH + 2% - is Kenichi.

T: is Kenichi. &9 XFENTEE Lz
TITETE->TAHAE Lo, (DEEME:
VLT E)

[N E R FHE] »C, FTedEL
-5, EHLEH0VWATEAS 2 The
boy that, fF £ 72, 7226 E 572D 2
HH + 3 like.

like 72 ALTZIT &

B likes.

likes G, ] ?

iigF = %, KO Z &DhFE 2

PFERLICB T DHEICOVWTERI Lz, £ L
T, TP & 20 (12) OIEEREV D | B
TEY R CIE R LIS W ESTIC S W TAE IS
A (13), #HEix., Z oBRmIckIT 5 ERRE
WZoWT, [EHICL200RE L HHEET
AL TV, “liking” N THD Z LTk
S END IR RN EFE LTV ElkRT,
Z U CEBEIC, oA En 1Q) (14) & X
L. QEWIIRER LN o7 Z b,
L “liking singing” &9 RRA A #ET Tk
BLTEED VDTN IR IS, DFE D

-
—
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ZZE T, REMOMEEN TRENEIT L
TWekE x5, LPLERIZKEBIAUBTE
HRIT—##) (15), (16) T that AivA D] (A7)
EWVOEMAE LT, #ENT T2h b oERiTe
SHEEATEN, RKEIADOER S EMYIRT,
HrOEANEG & X 7O bEUC -T2 &
BT, Ko THEIMTAELED & 2 RIELEY 72 SO
No, BEOHEX FEIRY IR REEZE TN
b, RE S ADFREGEZES L “revoicing”
(O’Conner and Michaels, 1996) L7= (18) & f#fR
T&E D, FLAEENRE 19 . b2



Q0) LRz LD BEROERRAIN G,
B O BRR A SRS~ D RA DI AEFEIC
B S TNl ENFRBEND,

7k, [EE] TR H SCEEEICE LT o
AEIC L 2 BRIV AR L, B ToOlY
MMNR RS -FEL]E 1T, B2 E DO
NERLTWEES 25D, #bfik, 12009 45
WCHBZT-EREDENIOH HENEN-T2) &
W7z BT, T[2011 FORFETIT] KEBESAL
RS APMEWEZRNT, BMZFREICOI
LT NDBET, EREOTHMA R LOTL
THIo T2, TR E 2009 EEDRETH., b
L] EIRRBEFEDRNTZITE D BT
(%485 2 [FEFE]) . 4Tz X 5 RERED
RACEREHTHZ 3o L. Z0lb
mHes] ERECTEATHILEVIRELRED
"ol Ll _TW5B, DFEVHANCLD
FRAIOERFICAIL T, 2011 ALIRR T T b 72
W] IR AR DAEFEOFEEN Z OHETIX, B
HBEWEHENDL LI hoT-E bR TX 5,

T A | & i o REER (£ 1)
22T, (a) PRAREREREEEL, (b) 2N
FIZL DELBLETHERTRR, OB SR
95, FEHLLTIE, 2EARHERLS AR,
B FEETH 2 BRRA TN OV TR T 72 BE
B ZRICES LTV D, — T, Zfiic X
IZZ OFEL, EEORER) L FICH DR
ErilanTtesy, ZnThBRR451Tk
N RE 7 FNE SN R R I/ A7)
T, BETZFOHELOBERZAHLTLLED
LEoSTWE] SRR TVS, UL,
DEERGE CIIAEERRFEN AR, Mz T
T RAREZRMBEME, b NS H < AR <
NEGDTAEEIC L DAL BTERFRRC L 1%
E~DOEBL R oNn, 7o, [FELLIE.
A X 2 BEREOERR, B, AL D8
EEBHE N DD BRI E DTS o 7o E
RO L > T D,

Lo LEfLGIc B W TR, KRB S ADERM
as) ~ a7 =&, HEHZ L > TOTRARE
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TRABYEN L S, B & 2% Z OXFEEZEMIC
BEZERHFT, TOLQDE->HLOXEFIH
TEZ9 ) (13) LAEEDRMESN TS, #
filE, ZOROAHFOBEEREEZDY, 4]
DTOHERF72DT, By ORMLISEDEY
PSR R ChnEE, LTI TEW
DIEAIMERNN L, AELDORD LV %
BT TV Edl_RTWD, 61T, KEXA
D¥EE (15) ~ (A7) 1. FHLCHHOBEA
MERARIZEM L ADOFREE (1), 2) L ITAIHEM
T, BIRARA TN Tl 7= A 12 & 5 SRl
DR EMIRTE 5, £/, RKEIAIZLDZ
B O AR THITTE RV 15) ~ A7)
X, BETHD TEBRMARLTIC OV TEE L,
iR 2B T 5% < OMAEFEDRE % Kk LT
WA RMREMES R S LD, £ LCHHIN, RS
SAOEME TBhhotz) EARBRLTND I E
DD, WA ORI, BRI 2 B RO SE
BRI ELMERTELS, LrLED—FT,
o iRk EFEL eV TH, FEANAEI
B4 2 AEfER O ERIZ AR LTy, DFE Y
Fefl i oW T, il & AR TORF -
TR A DR EE A R S A, [FEaliicksnT
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Abstract

Extensive reading (ER) is a potentially effective activity widely used at universities in

their EFL programs. This study reviews the establishment of an ER program with 123 stu-

dents in a new department of a private university in Japan. The ER program design and

student engagement record are described, and suggestions for improvement are made

based on an examination of the relevant literature. Ways of better engaging learners are

discussed including a list of five recommendations: 1) better educating and orienting stu-

dents; 2) making the program obligatory and assigning a grade for reading; 3) having stu-

dents set individual reading goals; 4) connecting ER to classroom activities; and 5) mak-

ing progress visible and public through tracking, sharing and providing feedback on

progress.

Key words

Extensive reading, Program design, Motivation, Onboarding

1. Introduction

Extensive reading (ER), an activity where stu-
dents choose simplified texts (graded readers) and
read a lot at their own pace (Day & Bamford, 2002),
can be implemented either in class (where students
spend class time simply reading silently), or as an
“additive” activity in a language program (where
students borrow and read books outside of regular
class time) (Robb & Kano, 2013). ER can lead to
improvement in reading fluency, vocabulary, spell-
ing, reading speed, speaking, listening, writing
skills, and stronger language learning motivation
(Krashen, 2009). ER also builds reading automatic-
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ity, which is associated with improved noticing of
language or genre features in the texts. As mental
capacity is freed through automaticity of processing,
it can be used for greater noticing or allocated to in-
creased or alternative strategy use (Grabe, 2009;
Grabe & Stoller, 2011). ER is widely considered to
be an important, if not crucial, element of a lan-
guage learning program (Waring, 2009).

Additive ER has various challenges, however,
which include acquiring and managing large num-
bers of books (Day & Bamford, 2002), tracking and
monitoring student borrowing and reading, and ori-

enting and motivating students to begin and con-
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tinue reading (Robb & Kano, 2013). A high number
of words need to be read for ER to be clearly and
demonstrably effective. On the basis of their re-
search, Nishizawa, Yoshioka, & Fukada (2010)
claim that a threshold level of about 300,000 words
per student needs to be reached if students are to see
any significant increases in scores on standardized
tests (TOEIC). In examining gains in reading flu-
ency, Beglar and Hunt (2014) state that reading
more than 200,000 words is necessary to see signifi-
cant improvement. These numbers represent a con-
siderable investment of time on the part of students.
As an indication, 300,000 words can translate into
about 70—100 pages per week (Mason, 2006), or at
least 20 minutes per day of reading for five days a
week for two school terms, if we assume a reading
speed averaging 100-120 words per minute (Beglar
& Hunt, 2014). Tracking or monitoring students can
require a large amount of time and expertise
(Tanaka, 2015). In addition to the challenge of man-
aging books and reading, there may be possible
mindset challenges with students who have never
experienced ER and have trouble understanding
what is to be done and how/why it can help
(Nishizawa, Yoshioka, & Fukada, 2010). Students
may hold particular biases, or mindsets, that make
them suspicious of the benefits of reading books
they see as significantly easier than texts they have
studied intensively. Considering the proficiency lev-
els of the young adults in most university ER pro-
grams, appropriate books may be viewed as too easy
or too childish (Hu & Nation, 2000). These attitudes
may interfere with their willingness to begin exten-
sive reading, or to start by reading books at a level
that will maximize participation benefits (Mercer,
2015). ER can significantly boost English profi-
ciency improvements if students read sufficiently
large quantities of appropriate-level texts. Results of
studies of successful ER programs (Nishizawa, Yo-
shioka, & Fukada, 2010; Robb & Kano, 2013) show
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that success is directly dependent upon whether the
program can get students to read in large enough
quantities, and do so with appropriate-level texts.

Extensive reading programs generally have a sec-
ondary goal of developing agency, self-regulation,
and autonomous learning, which is seen as impor-
tant for any learning endeavor (Zimmerman &
Schunk, 2011), but particularly for language learn-
ing (Mercer, 2011a). ER is attractive because it pro-
vides an excellent platform for developing self-reg-
ulation and autonomy. Self-regulated learning places
the learner at the center of the learning experience
and involves encouraging that learner to take more
active control of his or her learning. This generally
involves phases of forethought (including goal-set-
ting and planning), performance (maintaining active
engagement and adjusting effort), and reflection (as-
sessing learning and planning future adjustments)
(Zimmerman & Schunk, 2011). ER programs can be
ideal for fostering self-regulation and autonomy be-
cause students themselves are choosing the books
they read and monitoring their own progress. This
helps foster intrinsic motivation and a positive iden-
tity as an English reader (Lake, 2014).

Challenges arise, however, with tracking and
monitoring ER (Campbell & Weatherford, 2013).
Students can be given record sheets on which they
record what titles and how many words they have
read. But not all books have clearly labeled word
counts. Quizzes and book reports are the most com-
mon forms of monitoring or checking student read-
ing (Day & Bamford, 2002). However, making
these a requirement can turn an intrinsic-motivation
-developing extensive reading experience into a
more intensive reading experience as readers search
for answers or details to complete tests or reports,
all the while engaged in these tasks very much for
reasons that are extrinsically motivated (Lake &
Holster, 2014). Too much focus on quizzes and re-

ports can lead to anxiety, demotivation, and avoid-



ance strategies, thereby working against the goal of
nurturing autonomous lifelong readers who read for
enjoyment (Stefanou, Perencevich, DiCinto, &
Turner, 2004; Assor & Kaplan, 2001).

Motivation is always an important consideration
with ER programs. Students must be convinced to
‘buy into’ the program and make the necessary
commitments of time and attention. Successful on-
boarding, i.e., getting students to begin and reach a
level of active participation, is the result of both the
learners’ sense of agency—‘‘a combination of the
learner's will, intent, and capacity to act in order to
achieve specific goals and outcomes™ (Mercer,
2015)—and the context and design of the educa-
tional intervention. This requires aligning student
and program goals, of course, but also being and
staying aware of student motivation (and perfor-
mance) as the program progresses. It further entails
not only tracking students, but having some way to
hold them accountable for reading that does not
place undue strain on the administration, teachers,
or the students themselves, so that their delicate in-
trinsic motivation and emerging sense of agency of
readers as readers is not dampened. This account-
ability is a very important issue when ER is under-
taken as an additive activity, and most ER programs
feature a class, library, or personal reading record
sheet to track progress, sometimes with a book re-
port requirement.

Some ER programs manage monitoring and re-
cording by using minimally-intrusive online tech-
nology such as the MReader software program of
quizzes and short reports (Robb & Kano, 2013,
Campbell & Weatherford 2013), or the Mobile Au-
dience Response System (MOARS) of short self-re-
port survey questions, which include responses to
the book and reading time (Lake & Holster, 2014)
to confirm reading and track student progress. Set-
ting and monitoring specific reading word targets

(individual or class targets) has also been employed
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successfully in Japan to determine progress, offer
advice, and motivate students (Takase, 2010). But
programs must decide how much proof they will re-

quire of students actually having read the books.

2. Deploying ER at university: promise and
pitfalls

This section describes a new ER program that
was deployed with 123 students in an international
liberal arts program at a private university in Japan.
The decision was made to make use of additive ER
without monitoring student reading—no quizzes or
reports would be required. Both paper-based and
electronic graded readers would be made available
to facilitate ease of access. Borrowing books would
be made as simple as possible (a sign-out sheet for
paper books and automatic procedures for electronic
readers) and students would be given the option of

recording their reading on Reading Record Sheets.

2. 1.
The original design of the English language pro-

ER program: design and implementation

gram called for four 90-minute classes per week,
plus an additional self-study session each week that
would be used to for self-directed, autonomous
learning, the specific content of which would be dis-
cussed and decided with a counselor. Students
would be encouraged (but not required) to make ER
a regular part of their out-of-class self-directed
learning. That is, ER would be presented as a possi-
ble option for out of class study. The decision was
also made not to actively track student reading or
check that it was being done—no quizzes or reports,
and no mandatory record-keeping by students would
be required—in order to foster intrinsic motivation
and a love of reading in a foreign language. No
reading goals would be set for individual students or
for the program, and neither ER participation nor

reading progress would be set as assessment criteria.
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2.2.
The initial plan called for making both hard-copy

ER materials

graded readers and online graded readers available
to students in order to provide them with as much
choice of platform as possible. Because it was felt
that some students may be uncomfortable with read-
ing on tablets or smartphones, 360 hard-copy paper
readers were made available. Having paper-based
readers would allow the program to avoid forcing
all students to learn and adapt to an unfamiliar plat-
form of online reading, which might have posed an
unwelcome challenge for some while trying to focus
their efforts on beginning ER. For ease of access—
an important design feature to improve engagement
(McMurry, Tanner, & Anderson, 2010)—the paper-
based graded readers were placed in the Learning
Center, a central space in the department that stu-
dents pass through or congregate in. The electronic
readers were to be made available through the
“XReading” system (xreading.com), an online sub-
scription service that allows students to access and
read graded readers on smartphones, tablets, and
PCs. Books can be accessed at any time, and require
no trips to the Learning Center or library, and there
are no borrowing procedures to undergo. The sys-
tem can also track and monitor student reading
through (optional) quizzes, short responses to com-
pleted books, and measurements of reading speed.
Due to an administrative glitch, the electronic read-
ing system was not available in April, so the ER
program was launched with only the paper-based
graded readers. The electronic reading system be-
came available in mid May. This was not seen as a
significant setback at the time, however, because it
allowed teachers to focus on getting the ER program
started with only the paper-based books. It was felt
that it would be easier to get the students used to ER
with a single platform, and that the electronic option
could be added later once the students were familiar
with ER.
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2.3. Orientation at the beginning of the
academic year

Each of the students in the 10 English classes was
given an orientation to ER in April, 2015 at the be-
ginning of the semester, at which time the system
and benefits of ER were carefully explained by the
regular English teachers who took students to the
Learning Center and explained the levels of books,
lending procedures, and the general system. Specific
expectations for ER (for example, number of books,
target word counts, or recommended amount of
reading time) were not given to students. They were
simply told that ER involved reading a lot, and
could result in many language-learning benefits,
particularly improved reading ability and vocabu-
lary. However, teachers did mention to students, that
reading roughly one book per week was a reason-
able ER target. A Reading Record Sheet was given
to each student, and they were told that this sheet
could be filled in as they completed books, and kept
in their portfolio. It was suggested that students
could show it to their counselor during the manda-
tory counseling sessions that they would take
throughout the term. This, however, was not de-
scribed as mandatory. Some of the teachers encour-
aged students to borrow a book when they visited
the Learning Center as part of the ER orientation.
2.4. Early engagement results with hard-
copy readers

A survey was made of the borrowing records
three weeks after ER was introduced to students. It
showed that a total of 99 books had been taken out,
of which 54 had been returned (and presumably
read). These results were not very encouraging, as
we had recommended that students read at a rate of
about one book per week. After three full weeks,
and at a time when motivation should have been ex-
tremely high, students were clearly not leaping at

the opportunity to read extensively.



2.5, The addition of electronic graded
readers

On May 12, the XReading system of online
graded readers was introduced to students. Positive
results had been obtained with this system at an-
other university in Tokyo (Cote & Milliner, 2014),
and hopes were high that with the ability to access
and read the books practically anywhere and any-
time, engagement would increase. In class, each stu-
dent was given a detailed visual guide with instruc-
tions for how to access the website and borrow
books. Teachers had been instructed on how to use
the system and had been given the opportunity to try
it out. Each teacher carefully explained the online
ER access and borrowing system, once again en-

couraging them to read.

2. 6.
At the end of May, two weeks after the online sys-

Results at mid-term

tem was made available to students, it was being se-
verely under-utilized. Only 8 students (6.5%) had ac-
cessed the system and borrowed a book, and only 4
of those books had been completed. Students were
clearly ignoring the online reading option. The paper
readers were being used more, but the results were
not anywhere near close enough to what they would
need to be for students to benefit from the activity
(Nishizawa, Yoshioka, & Fukada, 2010; Beglar &
Hunt, 2014), with the exception of perhaps 67 stu-
dents. Only 124 books had been borrowed and re-
turned. Furthermore, only 41 students seemed to be
participating in ER with graded readers to any extent.
Some other students did say they were reading novels
or other materials outside of the graded readers, but
given the proficiency of the student population, the
graded readers were more appropriate for almost all

students, and they were going largely unused.

2.7. Additional
It was clear by the beginning of June that ER was

interventions
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not going well. Of greatest concern was the almost
universal lack of interest/participation in online ER.
At this point, the teachers planned a new interven-
tion. Students would be given an activity that re-
quired them to visit XReading and read a book. The
book would form the basis of a discussion in the
next class. The goal was to get the students just to
try logging on to the system and experience choos-
ing and then reading a book on their devices. This
intervention resulted in a large number of students
visiting the XReading site for the first time and be-
coming familiar with the system. By the middle of
June, 93 students had accessed the XReading site at
least once—but still 30 students had never logged
on. Some of those students were reading paper read-
ers and so may simply have had a preference for pa-
per-based readers, but some of the students were not
reading extensively at all. And of the students who
had accessed XReading, at least 13 (10.5% of all
students) finished less than 30% of the one book
they borrowed. It became clear that getting students
into the system and reading regularly would be an
ongoing challenge, particularly given the current
structure of the program. Two teachers reacted to
this by requiring students to keep and share their
count of the books and number of words they had
read. In two (of the ten) classes, class word count
targets were set, with the promise of some celebra-
tion if the targets were met.
2.8. ER engagement by the end of first
term

Results for ER proved difficult to tabulate. Hav-
ing two systems of graded readers, plus allowing
students to read outside materials, made counting
problematic. The results here were tabulated from
the XReading system records, the paper book bor-
rowing records, and a questionnaire administered at
the end of term. In total, students attempted 525
graded readers. Of these, they completed a total of
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Numbers of Numbers of Percentage of
books students students
0 books 36 29.3%
1-3 books 49 39.8%
4-6 books 22 17.9%
7-9 books 9 7.3%
10-12 books 1 0.8%
More than 12 7 5.7%
books
Figure 1. Numbers of books completed per

student (n=123)

407. Most of these were lower-level books with low
word counts. However, there was no mechanism in
place to monitor student word counts, except the
XReading system, which was used for only some of
the books read. With the exception of three classes,
the students were not instructed in how to count and
record words. Also, with no requirements for grades
or credits, they did not record results with great ac-
curacy. Therefore, in the term-end questionnaire
(n=110), only 66 students were able to provide a
word count figure (28 provided numbers of books,
and 16 gave no answer). Figure 1 shows the break-
down of the number of graded readers read by stu-
dents after 14 weeks. It gives a rough idea of how
many books students read per person. The results
show that a very large number of students (29.3%)
neither attempted nor finished a single book. Almost
40% of students read so little that no effect could be
expected. In terms of success, however, we can infer
that almost 15% of students are possibly on course
to meet reading targets that will result in tangible
gains in reading comprehension or reading speed
(Nishizawa, Yoshioka, & Fukada, 2010; Beglar &
Hunt, 2014).

In order to meet reading goals, students should be
reading at a pace of at least one book per week, ac-

cording to the Extensive Reading Foundation’s
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Guide to Extensive Reading (Waring, 2011) and
various studies (Nishizawa, Yoshioka & Fukada,
2010; Beglar & Hunt, 2014; Mason, 2006). For a
program with 123 students, that should have
amounted to more than 1800 books having been
read by the end of the first term. Less than 5% of the
students were reading graded readers at that pace.
The ER program cannot thus be called a success.
One of the reasons for not requiring students to read
and for not monitoring them more closely was to
develop their intrinsic motivation for reading in a
foreign language. This goal does not seem to have
been met. After more than a month of summer break
immediately following the first term, only 15 stu-
dents (12%) had accessed the online reading system,
and only 2 of them were reading at the one-book-
per-week pace. The program seemingly had failed
to cultivate the necessary intrinsic motivation in stu-
dents to read.

3. Discussion

Successfully onboarding students into an optional
educational activity, particularly one that features a
new pedagogical intervention (extensive reading)
and new technology (online graded readers) involves
numerous challenges. This discussion section will at-
tempt to identify possible areas for improvement,
Taboada (2009)

who base their guidelines on Dornyei’s (2001) moti-

following and  McElvany
vational framework for teaching practice and Guth-
rie’s L1
(Guthrie, McRae & Lutz Klauda, 2007), which iden-

tifies five motivation processes central to reading en-

reading motivation-building approach

gagement: interest, autonomy support, self-efficacy,
social collaboration, and mastery goals. This discus-
sion will also include some elements of Dornyei’s
(2009) L2 Self Theory, Self Determination theory
(SDT) (Ryan & Deci, 2000), along with Dweck’s
(2006) ideas on mindsets, and Porter’s (2006) stages

of onboarding for interactive web design. Accepted



theory and best practices will be contrasted with the
approach adopted by our program, on the basis of
which recommendations are made.

3.1. Creating the basic motivational con-
ditions

Creating supportive relationships between the in-
structor and the learners and a cohesive learning
group is most important at the beginning stages of a
program (Taboada & McElvany, 2009). Learners
approach new activities with a mixture of interest
and hesitation. They are probably not initially aware
of the potential benefits of any activity, but they are
aware of their own shortcomings and frustrations;
hence, they are ready to listen to the suggestions of
people they trust if they feel that they are being re-
spected and understood as learners by community
members who care about them (Porter, 2006). At
this stage, the teacher must design a program for in-
terest and to support autonomy. This means making
the program and contents (of books) look as inter-
esting as possible, as well as making sure that
choice is built into the system. The English program
at this university was successful in creating learning
communities in the English classes, but less so in
promoting choice and autonomy.

Providing students with the option of not partici-
pating in the ER program seems to have been a mis-
interpretation of the SDT concept of autonomy
through choice. As Gagne and Deci (2005) explain,
there is a continuum of motivations from extrinsic
to intrinsic, and an important detail is whether the
required task is something that can help an individ-
ual with his or her own personal goals. That is, some
extrinsic pressure (grades or scores) can provide an
initial reason to begin an activity whose purpose ul-
timately matches the learners’ own goals—in this
case improved English proficiency—and gives stu-
dents a short-term extrinsic reason that actually

aligns with their long-term L2 self image. Pigott
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(2011) found that students in Japan tend to be more
motivated by their ought-to self (short-term extrinsi-
cally motivated) than their L2 future self, meaning
that they look to program and teacher-imposed goals
for behavior directions. Emberton (2013, p. 1) states
“the most important thing you can do is start” be-
cause once a person has begun and is engaged, mo-
tivation will change.

For an ER program, this means putting more em-
phasis on the short-term benefits of ER, and making
those clearer and perhaps more real by showing case
studies and linking results on standardized tests to
reading volume. Both Mason (2006) and Nishizawa,
Yoshioka, and Fukada (2010) provide good evidence.
In addition, an ER program should hold students ac-
countable by tying reading to grades, forcing them to
start and experience ER and to think about its effec-
tiveness. Within an ER program, there exists enough
options for exercising autonomy—choosing books,
choosing platforms, and choosing levels—and not
reading should not be one of them. For the program in
question, the structure for out-of-class assessment was

already in place, it just needed to be applied to ER.

3.2. Generating initial motivation
According to Taboada and McElvany (2009), this
stage should be focused on setting, explaining, and
modeling mastery goals for reading in order to make
those goals as clear as possible to learners. This is in
keeping with the principles of formative assessment
(Wiliam, 2011), namely that learners need to have
as clear an idea as possible about learning intentions
and the criteria for success. Clearly, one problem
with the program was a complete lack of specific
reading goals for participants. Students were not
aware of exactly how ER would benefit them, or
how much they would need to read to get that bene-
fit. Although students had ER explained to them
during the orientation, specific goals were not made

salient enough to students. The community created
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in English classes and the trust that students built up
in their instructors were not sufficiently leveraged
for ER.

Dweck (2006) has shown conclusively that fos-
tering a growth mindset through orientation ses-
sions, program design, and feedback on effort can
lead to significantly more engagement and success.
This requires not only clear initial goals, but ongo-
ing attention as students grapple with the challenges
that emerge at different levels. Teachers can help
students set individual reading goals based on their
needs and proficiency. Having clear and simple
goals, which students can easily visualize them-
selves achieving, can greatly affect the chances of
their realization (Fogg and Hreha, 2010) and help
reduce procrastination (Blouin-Hudon & Pychyl,
2015). This is particularly the case when students
can see the value in achieving goals that they be-
lieve to be challenging but attainable (Dweck,
2006). Setting short-term class goals for reading can
also raise awareness for tracking word counts and
help maintain group involvement in the target task,
something that also greatly facilitates success (Fogg
and Hreha, 2010). This all suggests that an ER pro-
gram should provide more and clearer rationale for
the reasons for doing ER and the mechanism by
which it benefits students. Moreover, it should re-
peat and reinforce that message regularly until it is
part of the fabric of the language and reading pro-
gram. In tandem with this, an ER program should
set clear, attainable reading targets for each student,
progress toward which can be shared and celebrated

when achieved.

3.3. Maintaining and protecting motivation

According to Taboada and McElvany (2009),
teachers should build on any emerging sense of self-
efficacy that learners have as they finish books or
advance in level. Teachers should also make use of

social collaboration and autonomy support in the
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classroom. Assuming that clear goals are in place,
sharing, encouraging, and celebrating success are
things that can be done in the classroom to support
ER. This helps to foster a motivating sense of be-
longing to a group with a purpose, a phenomenon
known as “‘relatedness” in SDT. Social interaction
with a purpose can also be used to control or im-
prove individual behavior, a practical example of
which is restorative practice, a group discussion/
sharing activity with an emphasis on building and
maintaining relationships, repairing behavioral
problems, and working collaboratively on a way
forward (Thorsborne & Blood, 2013). It is now be-
ing used as an alternative to punishment for students
who are either misbehaving or not complying with
program requests, and could easily be put to work to
encourage and support all students to stick with an
ER program. Social collaboration can also foster lit-
erary task relevance, as students share reading expe-
rience and advice. This leads to opportunities for
scaffolding, encouragement for moving up in level,
and creates new options for self-directed reading.

Fostering relevance of content or skills is also
connected to sustaining or growing motivation
(Taboada, Barber, & Buehl, 2013). Talking about
books and sharing learning experiences and ad-
vances allows learners to notice and display evi-
dence of achievement and learning, something con-
sidered crucial to formative assessment (Wiliam,
2011) and SDT (Ryan & Deci, 2000). This provides
theoretical support for the intervention by the pro-
gram teachers who tried to get their students to use
the online readers by requiring reading for a class-
room activity. Requiring the reading of a graded
reader for a subsequent discussion in class resulted
in the single biggest push to access readers.

In line with this, The Extensive Reading Founda-
tion’s Guide to Extensive Reading (Waring, 2011)
suggests starting ER as a whole-class activity before

focusing on autonomous ER. Such guided, incre-



mental task progression has been found in many set-
tings to be very useful in building motivation and
ensuring success with ER (King, 2011). This sug-
gests that readers and reading experience should be
exploited in regular classrooms using guided tasks
and/or discussions that facilitate sharing in order to
support ER. The close community of English classes
can be used to create social support and pressure for
all students to sustain their ER effort.

3.4. Encouraging positive retrospective

self-evaluation

According to Taboada and McElvany (2009),
self-efficacy develops from four sources: 1) previ-
ous experience, 2) observing others, 3) verbal judg-
ments/feedback from peers or teachers, and 4) so-
matic/emotional states. In order to build a stronger
sense of self-efficacy (and thus develop a sense of
agency), it is important to create a system where
students can see their own and others’ progress.
Without such a system, observations, comparisons,
and feedback are impossible, and important affec-
tive reactions to reading (Immordino-Yang & Dam-
asio, 2007) will be muted. This seems to be exactly
what happened with the program in question. Most
students were not reading (sufficiently), and neither
the teachers nor their peers knew. Many of the stu-
dents who were reading did not know if they were
doing so in sufficient amounts or at the appropriate
levels. They were isolated, cut off from feedback or
social support and stimulation, and unable to assess
their own performance with confidence.

Part of the problem certainly derived from having
two systems of readers and insufficient goals. But
without a way to accurately and uniformly record
progress, monitoring, sharing, and comparing are
just not possible. One way to do this is the online
systems mentioned earlier, the MReader system
(Robb & Kano, 2013; Campbell & Weatherford,
2013), or the MOARS system (Lake & Holster,
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2014). However, both of these systems are more
concerned with checking that students have actually
read the books, and are more suitable for adminis-
trative control of programs. They do not have an im-
mediate ecological connection to the learning con-
text, and they are limited to ER. Although these
systems can be used to hold students accountable, a
better system would be for students to plan their
reading, make a public commitment to doing so, and
then reflect and report on their progress and accom-
plishments in class. For this reason, a weekly stu-
dent progress sheet with a calendar section to list
reading time (and any other study time), a place to
list weekly goals, a place to write reflections, and a
place to keep track of weekly and total ER word
counts may be more suitable. Such a sheet can be
filled in outside of class and can form the basis for a
discussion in class on progress. Simply the act of
writing down (articulating) intentions has been as-
sociated with increased persistence of target behav-
iors (Orbell & Sheeran, 1992), and publicly explain-
ing these intentions in class can also help to
reinforce the likelihood of successfully carrying
them through (Berger, Rugen, & Woodfin, 2014). If
students are required to also fill in part-time job
times and club activity times, teachers and other stu-
dents can see and give advice on study strategies by
understanding when, how, and what students are
reading and studying, allowing all participants to
give “specific and contingent™ feedback to facilitate
goal-setting and attainment within a social setting
(Taboada & McElvany, 2009). Used together with a
reading record sheet, teachers, other students, and
the student herself can clearly see progress toward
goals. Moreover, teachers can easily track progress
or identify possible reasons for lack of progress.

4. Conclusion

This paper has shown how the program in ques-

tion failed to engage the majority of students in ex-
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tensive reading to a degree where language profi-
ciency gains could be expected. Recommendations
for adjusting the program to make it more effective

are summarized as follows:

1) Better educate students on the benefits of ER
during orientation and repeat the rationale for
ER regularly. Explain in detail the mechanism of
ER and how much reading will lead to what
kinds of gains in proficiency.

2) Hold students accountable for ER by assigning
grades to performance. Make ER mandatory and
expected.

3) Set individual reading goals for students based

on needs and proficiency levels.

4) Regularly exploit ER for in-class discussions on
reading content, progress or experience.

5) Make progress visible through the use of Weekly
Progress Sheets and Reading Record Sheets to
facilitate tracking, sharing, and feedback.

Engaging students is not easy. Students are sur-
rounded by various people and activities competing
for their attention—friends, jobs, clubs, games, etc.
Without a comprehensive program of required par-
ticipation, supported by social and psychological le-
veraging, it is hard to get students to engage in new
behaviors, even ones that help them toward their ul-

timate learning goals.
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Abstract

This paper surveys and analyzes 25 prefectural Teacher Employment Examinations
used in the Kanto and Kansai districts of Japan between 2011 and 2015. There are three
essential qualifications tested on the written examinations for high school English teach-
ers in Japan. They are “English language knowledge and skills,” “knowledge of the
course of study,” and “understanding and practice of teaching methods.” Yoshino (2012,
2013) examined the latter two qualifications. This paper studies the first qualification.
This study evaluates quality of the questions.

This paper consists of three parts. The first part focuses on a quantitative survey and anal-
ysis of the reading comprehension questions in the Teacher Employment Examinations.
Next, the paper examines the questions dealing with issues of language and culture. In the
analysis, questions about language were categorized as questions about language in general
or questions specifically related to English. Questions about culture were similarly catego-
rized as either questions about culture in general or questions about the culture of English-
speaking regions. Lastly, the paper cites six examples from the examinations and evaluates

them on their validity in determining the competency of English teacher applicants.
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“one” English: there are many Englishes:-- & 45 %
% 476 FED I L ToH %, “The Spread of English’
% . ENL (English as a Native Language), ESL
(English as a Second Language), EIL (English as
an International Language) D[E4 LK E & HiC
A LT D, &xiE, () ICEFEDOE S A,
FOFR. A~ X OIS, THREB O I, We
must not only study English, but also learn how to
understand the cultures and ways of thinking of
speakers of different varieties of English across the
T LT, OBEMDBH %,

Question: If you have a team-teaching lesson with

world.

a new female ALT who is from one of the Asian
countries and is not familiar with American or Brit-
ish culture, what are you going to do with her before
the lesson and during the lesson to make the most
use of the situation? Please write your own idea in
English using the phrase “before the lesson” and

“during the lesson”. Use more than 30 words.

4.2. XAbIZBEY B RXE AR ES
UTICEEBIE LTHIT S a),
AL MBS 2RI TH 5,

b). ¢) &

a) TEXEDZELLEZTDER] (2013 FE,
mETmREEE)

Z DM slow-food & EARIC, Z D TALHY
EEREEZEZDLOTHD, + L alBRNEIX



Enjoying good food is a fundamental pleasure. But
the slow-food movement asks whether “good food”
can mean more than simply the flavor and presenta-
tion of a meal on the plate. When we talk about
quality food, we mean something that is good to
taste but also good in terms of its background. Qual-
ity food cannot exist without respect for the envi-
ronment, for species of animals and plants, for the
workers who produce the food and the consumers
who eat it L1 E 5 601 GEO L TH 5, Xl
TIE, AABEREORREIEL | AT o it 5
& AARGETHHAT 2 Z L2 ROBNATND,

b) TEXcEMDIERAA] 2014 FEFE, ®RE

#Hhs &)

ZOBMIE, RUEICET 2 ONESH o
TZBAEDORRTZT T3 < R ACHYE & B
D EFTUWD 721 580 5 LT H H, Today,
many of us are taught that learning about other cul-
tures is fun! People are different, and that’s okay!
LIEED | BFED/RT T T TIL, So, beyond
the level of basic rights, how best can we observe,
evaluate, and learn from cultural difference?...We
can choose to turn these areas of intersection into
battlegrounds or into meeting places. & &%, D
£0, REMoO#EEEL a2l 2=7— a0
B & T 0O ST & T o 0ETRTD
RETHDLE, BEZRINETH D, T
NEICET 2 BINMETH 5,
¢c) IXEEEDTF4 v k] (2015 FRART

H)

ZOMMIE, TA a2 ME REICEN
HXALIC KL DB D, FFRORFL, B %
A TOHFBR, AFBFREZMIRIZT 5720 DX
TEBIEEBLODE N AR LT D, DT
77 71X, “Etiquette is a fancy French word for
fancy manners. Etiquette is more than learning how
to eat correctly, it describes acceptable ways of be-
having. Every culture has its own rules that govern

etiquette, some of them are the same and some of
them are different. *4AE V| ZOH &2 EALH
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ARG TUX, 2011 40 5 2015 4E £ D 25 4§
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NHTHD, F9 M 428 (2011 45 77 R,
2012 A2 93 Rl 2013 4R 82 ], 2014 A2 87
. 2015 2 88 [H]) Z 13 FSHIZ oy 1T 7=, &
DFEFR, FEE - UL OB A, 2011 4 1%
21% (77 I 16 ). 2012 41X 18% (93 [H]
17 )L 2013 AL 31% (82 R A 25 ).
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jing 2015
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K, Sakuma K, Kano M,
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Juntendo Medical Journal,
2015; 61(5): 474-475, The
Juntendo Medical Society
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Effects of sitagliptin on ecto-
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metabolism in type 2 diabetic
patients with fatty liver: A
pilot study.
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Potential usefulness of intra-
hepatic lipid accumulation
and liver function tests to
identify insulin resistance
phenotype in non-obese type
2 diabetes.

Role of exercise intensity on
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moderate insulin resistance.
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2 Antimicrobial peptides: an

essential component of the
skin defensive barrier.
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Angiogenic peptide-30 (AG-
30) activates primary human
keratinocytes to produce
cytokines/ chemokines via
MrgX receptors.
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Effects of antimicrobial
peptide derived from insulin-
like growth factor-binding
protein 5, AMP-IBPS, on
human mast cell functions.

Angiogenic peptide (AG) -
30/5C activates human kera-
tinocytes to produce cyto-
kines/chemokines, migrate
and proliferate via MrgX
receptors.

The novel antimicrobial
peptide derived from insulin-
like growth factor-binding
protein 5 (AMP-IBPS5) acti-
vates normal human kerati-
nocytes.
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4 Host defense protein
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pores in the epidermis: aqua-
porins and tight junctions.

Effects of antimicrobial
peptides on expression of
exon guidance molecules in
normal human epidermal
keratinocytes.

A novel host defense pep-
tide, AG-30/5C, activates
human mast cell functions.
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Age- and sex-specific impact
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lifestyle characteristics
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(HPS) program among
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tative study on the program’s
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Cross-sectional analysis of
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tal in a community-based
healthy village project in
Santa Cruz, Bolivia
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