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Research Notes

The Effects of Japanese-Style Art Therapy on Mood States:
A Study in Elderly Care and Welfare Facilities

Shogo NAKAMURA" *, Naomi YOSHITAKE”

[Abstract]

This study investigates the effects of "Japanese Art Therapy," utilizing traditional Japanese materials such as washi
paper, kimono, ink, and origami, on the mood and emotional state of elderly individuals. The therapy aims to promote
psychological change through creative activities. A total of 33 participants from elderly care facilities were assessed
using the POMS (Profile of Mood States) before and after the intervention. The results showed a significant reduction
in "depression" (y2(3) = 10.40, p = .015). While "irritability" showed a downward trend, no significant change was
found. Additionally, there was an observed increase in "vitality," but no significant changes in "anxiety," "confusion," or
"fatigue." These results suggest that Japanese Art Therapy may positively influence certain emotions, though individual
and confounding factors may affect the psychological changes. Further research is needed to clarify the broader effects of

this therapy.
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Book Review

A CLIL Course about the Spread of English as a Global Language
What are Global Englishes?: A CLIL Course for Learners of English
Eleanor Kane Hinohara (2025) Perceptia Press

Bethany LACY"*

[Abstract]

This article reviews What are Global Englishes?: A CLIL Course for Learners of English by Eleanor Kane Hinohara
(Perceptia Press, 2025), a book which discusses the history and spread of English and shows how the language is used in
a range of cultural and political contexts. It is written for CEFR A2-B2 learners and takes a CLIL approach to combine
language learning with reflection on an important global issue. Each unit follows a clear sequence, beginning with self-
reflection and discussion, progressing to vocabulary and reading tasks, and concluding with research, data analysis, and
listening activities. One feature that stands out is the inclusion of audio from proficient English users with different
backgrounds, which disputes the notion of a single “standard” English and supports the value of students’ own
ways of speaking. Country-specific units—including South Africa, Nigeria, Singapore, Japan, and Scotland—highlight how
English plays different roles in multilingual societies. The textbook is especially useful for pre-service teachers and for
students preparing to study or work abroad. It encourages both language growth and critical awareness of how English

functions around the world.

Key words: CLIL, global englishes, EFL, world englishes, textbook review
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1. Book Structure

In What are Global Englishes?, Eleanor Kane
Hinohara presents a comprehensive CLIL curriculum
for English language learners to learn more about
the history and cultures surrounding the target
language. Kane Hinohara does not go as far back as
Middle English, a la Chaucer, but she does address
how colonization was a direct cause of the spread of
the English language. While this topic is uncommon
even in textbooks for proficient English language
users, What are Global Englishes? stands out in EFL
settings where the spread of English and its local
impacts rarely get sustained attention. Kane
Hinohara tackles this difficult topic all while making
it accessible to a range of fluency levels through
scaffolded tasks and a variety of input.

This historical framing isn’t treated as a one-off
topic; instead, it is a theme that spans all fifteen
units. Each unit is designed to take one class period,
though there is room for flexibility for students at
lower fluency levels. The units begin with a self-
reflection task that asks students to consider their
experiences learning English and their thoughts
about the language. They then discuss their answers
with a partner or small group. After this task, the
students listen to a conversation between two profi-
cient users of English discussing their thoughts on
the same topics. Together, these activities set students
up for the unit’s core theme. Next comes a set of
vocabulary exercises built around the passage’s
target words. Each passage explores one issue tied
to English’s spread, such as EFL/ESL/ELF, coloni-
zation, Inner Circle Englishes, Outer Circle Englishes,
or Global Englishes. After the reading passages,
students complete vocabulary and comprehension
tasks. They also work with research and data analysis
to examine statistics related to the issue. Students
then write a short reflection on what they learned
during the unit. Each unit closes with a short listening

passage that features a range of English accents and
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requires notetaking, followed by peer comparison to
check understanding.

The range of tasks is also worth noting. Each unit
combines lower-order activities, such as vocabulary
and comprehension checks, with higher-order ones
like research, data analysis, and personal reflection.
This progression keeps lessons manageable for less
proficient students while still challenging stronger
ones. The listening and discussion tasks give students
practice using English in interaction, while the writing
and research components develop skills they can
apply in academic or professional settings. Together,
these tasks encourage students to connect personal
experiences with wider social and historical issues,
which is seldom a focus in language classrooms.

These data analysis sections stood out to me
because they let students interact with statistics and
infographics directly. Instead of simply taking in
facts, students interpret data, make choices about
how to understand it, and link it to other parts of the
unit. These tasks strengthen language ability while
also sharpening critical thinking and numeracy. The
research components push this further, giving
students a sense of autonomy as they investigate
issues for themselves rather than echoing what they
read. Working with statistics and visuals gives a
clearer view of the unit’s themes and makes the
materials feel immediate. It’s encouraging to see this
kind of activity in CLIL courses, since it supports
growth that goes well beyond language learning.

What are Global Englishes? is more than a
grammar-and-vocabulary textbook (though it draws
generously on NGSL vocabulary). It is a course that
asks students to think critically about the language
they are learning, the histories behind it, and the
communities that have contributed to its richness.
For learners in EFL contexts, this kind of reflection
is rare and valuable. It helps students reflect on their
own position as English users while recognizing the

perspectives of others. Kane Hinohara succeeds in
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creating a curriculum that is accessible to interme-
diate learners while still engaging for more proficient

students and even educators.

2. Varieties of English

Many students already know aspects of United
States and Canadian culture, and some may also
have a basic awareness of Australian culture. South
Africa, however, is rarely included in English
language learning materials. Placing South Africa
after the United States, Canada, and Australia allows
students to compare how English developed in each
location and observe how South Africa’s relationship
with the language differs. In South Africa, English
is one of twelve official languages, and its history is
tied to systemic oppression under apartheid. South
African English educators also report discrimination
in EFL contexts, often tied to accent, race, or natio-
nality, especially in comparison with other Inner
Circle speakers (Dos Santos, 2020). Considering
South Africa alongside other Inner Circle nations
encourages students to question assumptions that all
such contexts share similar trajectories and to think
more critically about models of global English use.

One thing [ appreciated about What are Global
Englishes? was its focus not on a single accent, but
on the range of English varieties. Most English
language textbooks, whether CLIL-based or not,
usually present one model of English, most often a
standardized North American or British variety. In
contrast, Kane Hinohara’s audio materials feature
proficient speakers from diverse backgrounds,
including Scottish, Japanese, and Indonesian, and
present their authentic manner of speaking. This
exposure pushes back against the native speaker
fallacy, a belief that has long influenced classroom
practice and materials design (Gedik, 2024). In
Japan, as in many other contexts where English is
not the dominant language, certain accents and

dialects have traditionally been given priority
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(Koyama, 2024). There is no mention of “native
speakers” in the book; instead, Kane Hinohara uses
the more inclusive term “proficient English language
users.” By hearing a wide range of accents, students
are better prepared to communicate with English
speakers from other countries and can see that their

own ways of speaking English have value.

3. Outer Circle and Global Englishes

Just as important as who is heard in the audio is
where English is heard around the world, which the
book explores in its units on Outer Circle and Global
Englishes. Many English language-learning books
only focus on the culture of Inner Circle English-
speaking populations. What are Global Englishes?
goes further by including units on Outer Circle
countries such as Nigeria and Singapore, as well as
contexts where many varieties of Global Englishes
are spoken, such as Japan and Scotland. These
chapters show students how English operates in
multilingual societies, often alongside local or
regional languages, and how its role changes
depending on historical, political, and social factors.
In the case of Scotland, students examine data on
Gaelic that shows there are no longer any monolin-
gual speakers, and that nearly all Gaelic speakers
also speak English. Working with this type of data
allows students to see how languages can lose
ground to English over time, and it invites discussion
about the relationship between language survival,
cultural heritage, and globalization. By studying a
range of contexts in which English is used, students
can come to have a more complete and realistic
understanding of what it means for English to func-

tion as a global language.

4. Conclusion
4.1 Recommendation for Students
This textbook is best suited for CEFR A2-B2

learners, though A2 students may need some addi-
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tional support. The mix of tasks, starting with simpler
ones and moving toward more complex ones, is
practical and purposeful. Students can utilize both
academic and communication skills, as well as their
own background knowledge, to connect with the
content in meaningful ways. Through CLIL, the
book teaches language with history and culture from
various contexts as its content focus. The content
provides students with a new perspective on what it
means to be an English speaker and may alleviate
concerns about not being from a major English-
speaking country. While terms such as “English as a
Lingua Franca” may not appeal to all general
learners, the course is highly relevant for pre-service
teachers and would be beneficial as a required
component of teacher training. Importantly, its
treatment of difficulty is matched by careful
attention to accent and identity, and it does not
elevate any single variety as “standard.”

I would recommend this book especially to
students who have plans to study, live, or travel
abroad, as well as to those preparing to become
teachers in any field. It also holds strong value as an
elective course for students with interests in history,
geography, or international education. For pre-
service English teachers, in particular, the book
could serve as a foundation for thinking about how
to bring issues of World and Global Englishes into

their future classrooms.

4.2. Final Thoughts

I have always wanted to include these perspectives
in my own courses, and I dislike that prejudices
against educators outside the Inner Circle persist
even today. A textbook like What are Global
Englishes? opens a conversation about those

prejudices by showing students the diversity of
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English and the realities of its global spread. Students
have a chance to reflect on their own experiences
while also comparing those experiences to wider
contexts. In doing so, What are Global Englishes?
effectively helps students meet their language
learning goals and also champions empathy and
respect for other English-speaking communities—
qualities that are every bit as important for commu-

nication as grammar or vocabulary.

5. Notes
The author and publisher provided me with a
review copy of What are Global Englishes? This did

not influence the content of this review.
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